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CHAPTER1 INTRODUCTION 

A Christian Philosophy of Education 

From a Christian philosophy of education, thoughts and actions can be derived, implemented, and 

defended. The elements to be considered in developing a Christian philosophy of education range from 

theological and doctrinal to social and educational. The first step is the development of a Biblical base. The 

Bible becomes the skeleton on which the practical application of our philosophy can be arranged. 

Under consideration in this paper on a Christian school’s educational philosophy shall be the Biblical base, 

implications for the teaching-learning process of the school, the role of the educator, and the role of the 

learner. A Christian philosophy of education that is not evidenced in both a Christian curriculum and a 

Christian method of teaching will fall short of its objective to build a biblical world view into the learner. 

Ones’ view of God, humanity, the heart and mind, and the child has everything to do with how one 

practices the art and science of teaching. Teachers can negate the effect of a Christian philosophy and 

curriculum by following secular humanistic practices in the classroom that are steeped in behaviorism and 

the theory of evolution. 

 

· Teaching is a relationship first and foremost. The teacher-pupil relationship is based in Christian love 

and is crowned with mutual respect. “But the goal of our instruction is love from a pure heart and a good 

conscience and a sincere faith.” I Timothy 1:5 

· The teacher is seen as a living curriculum before her students. “A pupil is not above his teacher; but 

everyone, after he has been fully trained, will be like his teacher.” Like 5:40 

· Discipline and order play major roles in the efficiency and effectiveness of the teaching-learning cycle. · 

Teachers must stay current with teaching-learning theories while maintaining a biblical filter through 

which to qualify them. “All truth is God’s truth.” 

· The Christian Idea of the Child recognizes the inherent value of each individual as well as his 

uniqueness. Teachers recognize these personality and learning style differences and adapt their teaching 

methods so that every student has the opportunity to grow to his full potential 

The Biblical Base 

The importance of having a sound Biblical philosophy of education cannot be overemphasized. In referring 

to the importance of developing a distinctively Christian philosophy, more Christian educators are 

beginning to realize that to be truly Christian, the curriculum must be Bible integrated in theory and 

practice. By this the Bible is to provide more than theoretical guidance and generalization. It is to be a vital 

part of the content of the curriculum and integrated with all subject matter. The Bible should be the 

integrating factor around which all other subject matter is correlated and arranged, and provides the 

criterion by which all other subject matter is judged. 

A God-centered pattern of education demands that the Christian educator spell out clearly the processes 

involved in the total structure of the curriculum. This means all procedures and processes must be based on 

a definite theory of knowledge. 
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Since education deals primarily with the communication of knowledge, the defining of knowledge of truth 

becomes important. Knowledge may be defined as an understanding or a clear perception of truth. The 

Biblical view of knowledge presupposes a source of all knowledge, for knowledge is dependent on truth; 

and truth, in turn, is dependent on God. All avenues of knowledge stem from God. God, Himself, is truth, 

and has chosen to reveal Himself through natural revelation and special revelation. 

The implications of having a God-centered theory of knowledge as a base for the philosophy of education 

are clear. Since god is the source of all truth, then all truth is God’s truth. 

For the Christian, then, the seat of truth is God’s revelation, contained primarily in the inspired Word, but 

manifest also in creation, and this truth, though on its highest level received by faith, can also be known 

through our reason, enlightened by the Holy Spirit. Any adequate basis for Christian education must, 

therefore, include God’s revelation in creation as well as in His written Word. Our human understanding of 

the book of nature must not be made the norm for acceptance of the other book, the Bible. All the time, 

however, the ultimate criterion of truth is found in the revealed Word, the Bible. 

Since God is central in the universe and is the source of all truth, it follows that all subject matter is related 

to God. Thus, the revelation of God must become the heart of the subject matter curriculum. The Bible 

itself becomes the central subject in the school’ curriculum. It, as God’s primary revelation to man, must 

become the integrating and correlating factor in all that is thought and taught at the school. It is the basis by 

which all other channels of knowledge are evaluated and used. Through the bible the inter-relatedness of all 

other subjects and truths is made possible. 

We may conclude therefore that the function of the bible in the subject matter curriculum is two-fold. First, 

it provides content of its own. Second, it provides a service function to the other subjects. The principles of 

Biblical truth should be applied to and in all other subjects. Claim to truth from other areas should be tested 

and evaluated by the philosophical and theological truths of the Word of God. 

God’s Christian Schools are built on the premise that all truth is God’s truth and that the Word of God is to 

be the key factor in the communication of knowledge. It is important to note that any and all education that 

is received should have the word of God as its foundation. This is not to imply that the Bible is a textbook 

on anything and everything; but rather, that the Bible is to be the point of reference from which we can 

evaluate all other areas and sources of knowledge. What one learns from God’s natural revelation must be 

in harmony with what He has revealed in His Word. Since God is the author of both revelations it is 

reasonable that they would not contradict each other. 

In summary some of the advantages of having a Biblical philosophy of education are as follows: 
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1. It co-ordinates the various spheres of life as a whole. 

2. It relates knowledge systematically. 

3. It examines the presuppositions, methods, and basic concepts of each discipline and group of 

disciplines. 

4. It strives for coherence, the formulation of a worldview. 

5. Its method is to consult data from the total experience. 

The Implications for the Teaching-Learning Process 

The implications of having a sound Biblical base for the educational process are many. The educative 

process is the process by which the communication of the foundational truth is accomplished, in other 

words, it is the process by which the Christian philosophy of education is implemented in the classroom. 

A clear danger of not having a firm Biblical base is pointed out by lack of life and power and reality in 

some evangelical teaching. We have been content to borrow man-made systems of education instead of 

using God’s system. Secular educators do not give central place to the unique revelation of God’s Word. 

Our distinctive content calls for distinctive treatment. 

The school’s foundation, the Word of God, reveals the characteristics of true Christian education as to 

purpose, method, and results. The purpose is to put the believer into right relationship with God, man, self, 

and his surroundings. The method is by the Spirit’s assistance in the appropriation of Biblical truth to the 

believer’s life. The result will be a maturing believer who is able to live a life that is in conformity with the 

Word of God. In essence, Christian education is a process of guided learning where the teacher and the 

Holy Spirit combine efforts to help the leaner to spiritually grow and mature, to more and more conform to 

the image of Christ. 

The scope, or field of Christian education, though guided by Biblical truth, is not limited to Biblical 

exposition. A Christian School seeks to developing the learner a worldview, a perspective that enables him 

to understand, appreciate, and live a Christian life in the world in which God has placed him. The school’s 

education, hopefully, shall help the individual develop the ability to separate truth from error, not only in 

Bible doctrine, but also in the facts and issues of his everyday life. 

The Role of the Educator 

The Christian educator or teacher is to be a guide or resource person in the wonderful experience of 

learning. He is to be neither a drill sergeant nor a manipulator, but rather, a facilitator of learning. His 

learners must know that he cares about them. The educator must have experienced the reality of what his is 

attempting to teach or else he is just a blind man leading blind men. 
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“This is why the school or college that would develop a Christ-centered and Biblically grounded program 

must fly from its masthead this standard: ‘No Christian education without Christian teachers’, and must 

never, under any condition, pull its colors down. Compromise of this issue, always results in the 

progressive de-Christianizing of an institution.” 1 

Footnote 1: (Frank Gabelein, The Pattern of God’s Truth , 1954, ). 

The nature of the teaching process gives us some clues as to the function of the teacher. As a Christian 

educator the teacher must be both a Christian and an educator. As a Christian he has experienced the reality 

of God’s truth, and he has god’s Spirit to empower him and his teaching. As an educator he functions in 

accordance with the mandate of God to teach in accord with the educational principles contained in the 

Word of God. Educate means to change one’s behavior. 

In the book of 1 Corinthians, Paul exhorts his readers to be followers of him as he is of Christ. This must be 

true of the teachers too, for as leaders they must exemplify what they are trying to teach. They must be 

sprit-filled men of God. 

Six Qualifications for a Spirit-filled Teacher are: 

1. The teacher is the communicator of truth, he must be openly and boldly a Christian. 

2. Every teacher must know the bible. Because the Word of God is relevant to all subjects. 

3. The Christian teacher must be committed in every aspect of his life and work, in all his being, to 

the truth. 

4. The teacher must seek excellence. This is a seeking after intellectual excellence to the glory of 

God, and a Christian teacher should be content with nothing less than superiority in this area. 

5. The Christian teacher must truly love his students, seeking their highest good even when at 

times the way may be hard. Not only should he love his students, he should genuinely like and 

understand them. 

6. Finally, the Christian teacher should exercise complete submission to the one great teacher. 

Every teacher must listen to the Lord, and the Holy Spirit, for his lessons and never should he 

think that he does not need to be taught of Him. 
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A very helpful summary concerning the teaching role is give by Dr. Roy Zuck. His five points fairly well 

sum up what the Bible expects of its educators: 

A. Remember that Christian education is a supernatural task.-The presence of God’s Holy 

Spirit in teaching takes Christian education beyond mere programming, methodology, 

and techniques. 

B. A teacher is to rely on the Holy spirit.-Seen in light of the Spirit’s teaching ministry, 

Christian education demands you be submissive to the guidance and direction of the 

Spirit. Teachers must work with God, not against Him. 

C. Teachers are to relate God’s Word to the pupil’s experiences.-A proper understanding of 

the work of the Holy Spirit provides Christian teachers with a balanced, blended 

approach to the question of content and experience. 

D. Teachers are to rest satisfied with nothing less than spiritual results.-A teacher must 

constantly test his teaching to see if it’s resulting in spiritual growth on the part of his 

pupils. 

E. Teachers must recognize that, in the final sense, God, the Holy Spirit, is the teacher.-It is 

God who does the teaching, a teacher is merely a channel of His grace, an instrument 

doing the planting and watering. The spiritual effectiveness of a teacher’s work rests 

ultimately with the Holy Spirit. 

 The Role of the Learner 

 The learner represents the challenge to the Christian educational process. Each believer brings to class a 

personal set of needs, wants, and goals. Each is looking for fulfillment and growth in his own personal and 

spiritual life. Every learner starts with his own basic needs, thus the educator must seek to motivate the 

learner to discover and apply God’s provisions to his life. In Christian education true learning comes as the 

learner experiences the wonder of God’s truth applied to his life. 

 The pupil is to be considered as an individual, a person of worth, as god sees us as individuals. His 

personal experiences and knowledge have value. He is a responsible member of a learning group, having 

something to contribute and something to learn. 

 Footnote 2: (Zuck, The Holy Spirit in Your Teaching, 1963,  167-168). 

 The truth that is learned must not be finally imposed from without, but rather must be discovered by the 

pupil under the guidance and leadership of the teacher and the Holy Spirit. 
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To Summarize the Role of the Learner, LeBar states: 

 “A pupil’s growth is determined not by what he hears, but by what he does about what he hears. The 

important thing is what is happening inside the pupil. He may accept or he may reject whatever is going on 

outside. Learning is what the pupil does and what the outer forces do to him. Teachers can influence the 

inner factors only by properly using the outer factors. If a teacher will work with the Spirit of God, He can 

use him to effect the desired inner changes.”2 

 Therefore, it is the task of the teacher to help his pupils to know and to understand the principles of 

Scripture for their lines, and then to lead them to accept these principles as their own. The motivation 

would not remain outward, that is because the teacher says so, but rather, the pupil must be guided to the 

place where he can think through the issues and apply it to his life. Once the divine work of the Holy Spirit 

is accomplished, (John 16) God’s pre-determined principles become self-chosen goals. 

 The Place of Practical Teaching in the Philosophy of Christian Education 

 The Hebrew educational curriculum was amazingly balanced. True, the Law was the center of everything, 

but all other studies were related to the Law in parallel lines. For example, the agricultural system of the 

Hebrew society was an integrated part of the educational training of the child and adult. The planting of 

crops was correlated with the commandments of the Law; the sacrifice system was described by the Law. 

So therefore, the Hebrews not only were commanded to keep the Law, but also were taught by the Law. 

 Footnote 3: LeBar, Education That Is Christian, 1968, p. 136. 

 After the exile period, we noticed that there was a direct parallel between the secular studies of 

mathematics, astrology, etc., with the study of the Torah. They complemented one another. They were not 

separated, but integrated. From this emerges yet another educational principle: secular truth is God’s truth 

and should be integrated and seen as a cohesive whole. 

 Even within evangelical circles, the great gulf that often exists between the bible and everyday life and 

practice is all too apparent. A breakdown has occurred, intellectual schizophrenia if you please, with the 

result that business, science, and politics are almost totally unrelated to the Scriptures. As Schaeffer has so 

aptly put it: 

 “Today we have a weakness in our educational process in failing to understand the natural association 

between the disciplines. We tend to study all our disciplines in unrelated parallel limes. This tends to be 

true in both Christian and secular education. This is one of the reasons why evangelical Christians have 

been taken by surprise at the tremendous shift that has come in our generation.”3 
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 To accomplish this integration is no easy task, but the Christian needs to understand that all truth is 

important and that Christian education needs to present a unified philosophy of life. 

 Footnote 4: Frances A. Schaefer, Escape From Reason (London: Inter-Varsity Fellowship Press, 1968); 

(page 12). 

 Biblical Foundations for Christian Education 

 1. God’s revelation is the basis for all truth. Luke 11:52; Proverbs 1:7 

 Parental responsibility is the priority control. Deut. 6; Ephesians 6; Genesis 18:17-19 

 The example of early Christians.-Acts 

 Significance of the Holy Spirit in the life of the teacher. John 16:13; 1 John 5:19-21 

 Christian Education is education for the whole man. Proverbs 22:6 

 God’s education is always in contrast to man’s education. Colossians 2:8 

 Biblical Education requires a submission of all intellect and will to the Lordship of Christ. 1 

Cor. 1:18-31; 2 Cor. 10:5 

CHAPTER 2 Key Elements for Christian Education 
 

In my personal philosophy, my framework is centered first and foremost on Christ. Out of this focus on and 

love for Christ flows a knowledge and love of the child. In order to best serve Christ and the student, I 

believe I should know the content I teach. I also believe I should also be committed to mastering all of the 

knowledge and skills needed to connect the student with the content. 

 

I. Commitment to Christ in life and teaching 

 

I believe that the central aspect of a Christian philosophy of education is a focus on Christ. From this focus 

come all the other areas. It is not complete in and of itself; someone who loves Christ yet cannot 

communicate with children could potentially do more harm than good by taking a teaching position. Yet 

without this key element, none of the other elements will serve the purpose of furthering Christ’s kingdom. 

 

How does a Christian practically have a Christ-centered focus in the classroom? It starts outside the 

classroom. The foundation rests in the Christian teacher’s relationship with Christ. If the heart is not right, 

no amount of fixing the outward appearance can change anything. Tacking on good works like stapling 

fake fruit to a tree will not work. I think it is especially important for Christian teachers to spend time 

building up their own faith. For me, this means I need lots of quality time reading the Bible, praying alone 

and with other people, confessing sin, worshiping God through music, and memorizing Scripture. My 

relationship with God is my root; I cannot bear the weight of my students’ needs unless I am grounded in 

Christ. Perhaps this is why James warns the dispersed believers that “not many of you should become 

teachers” (James 3:1, ESV). If we stumble, we not only bring ourselves down; we also bring our students 

down with us. We are accountable for more lives than our own. Therefore, we must be diligent in renewing 

our relationship with God. 

 

As a result of our rooted and grounded faith, Christ will shine through in ways we may or may not 

recognize. The fruit of the Spirit will manifest itself in every aspect of our lives, including our interactions 
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with other teachers and parents, relationships with students in and out of the classroom, and every other 

area of our personal lives that becomes public due to the nature of teaching. For instance, students need to 

see real-life examples of Christian confession and forgiveness. Often called the hidden curriculum, the 

students will pick up on these actions and words with which we do not intend to teach them, yet from 

which they learn. If I am not putting Christ first in my life, my actions will teach my students that other 

things are more important than God, even if I claim with words that God is more important. Therefore, my 

goal is to be a teacher whose private life is centered on Christ and whose public life reflects that focus. 

 

My commitment to Christ will not always spill over naturally. I must intentionally create situations that 

allow me to point my students to God. There will be “teachable moments” in which I explicitly share truth 

from God’s word in an unplanned moment, and there will be the ins and outs of daily life in which the 

students observe my actions and responses to situations, but on top of that, I must create my own scenarios 

that relate to both the content area and to the rest of life outside of school. In my case right now, that means 

I connect the various facets of musicianship that relate to the Christian walk, but it is not limited to that. 

When appropriate to the classroom setting, this intentional Christ-sharing may mean bringing up current 

events and discussing God’s attitude toward situations, addressing issues from dorm and home life as they 

relate to students’ relationships to God, or discussing the meaning and application of Bible passages.  

 

Without intentionally bringing Christ into the classroom, the students will see Christ in my life, but I 

strongly feel that He needs to be woven into the very fabric of the content in order for the students to 

integrate the sacred into the secular. Too often, the “devotional” time is seen as something separate from 

the rest of the class. Kids sit and wait for the devotions to be finished so they can get to the real reason 

they’re here – to play music! I want my students to know that God is the God of their whole lives, twenty-

four hours a day, seven days a week. The real reason they can play music is through God’s creativity, and 

that knowledge should not be kept away from their actual playing times. The best way to help them 

understand that He is fully in their lives is to let Him be fully present within the classroom or rehearsal 

space. 

 

II. Commitment to know and love the child 

 

If Christ is our first love, our second love should be others. As Jesus commanded in John 13, “Love one 

another: just as I have loved you, you also are to love one another” (v. 34, ESV). As teachers, the “one 

another” that God has given us are our students. Therefore, as a Christian teacher, I have made a 

commitment to know and love my students. This manifests itself in several ways. 

 

Prayer for students should be a priority. God is the One who knows each and every student intimately; 

coming to Him with our students’ burdens is the most logical thing to do. As we pray for them, we also 

learn to love them because we see them through God’s eyes. God has given us forgiveness and grace; 

praying for these kids helps us to also give grace for “as the Lord has forgiven you, so you also must 

forgive” (Colossians 3:13, ESV). I try to pray for my students on a regular basis. Each morning before 

school I take out my schedule and pray for the students I will be seeing that day. That sets me in the right 

frame of mind to face the day of school.  

 

Part of knowing my students includes communicating with parents and dorm parents. By keeping the lines 

of communication open, I allow parents to inform me of any struggles the student may be facing at home 

that they may not want to tell me themselves. Parents know their kids better than anyone else; I like to tap 

into that resource as I seek to know their kids. I think it is important to involve the parents in the 

educational process because God placed kids into their lives to raise and nurture. They still have a 

responsibility, even if we as teachers are caretakers of certain aspects of the children’s education. 

 

In addition to praying for my students and communicating with their parents, I believe it is important to 

know what else is going on in their lives. Birthdays and major events should be acknowledged and 
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celebrated. I look for little ways to show the students I care about them, and one of the most meaningful for 

them is just remembering the things that matter to them.  

 

Knowing my students impacts my relationships with them outside of the teacher-student relationship, but it 

also can help me teach them better. When I know my students’ interests, I can connect the content area to 

things that they care about and understand. This helps the learning process, since they instantly relate to the 

subject at hand. 

 

Ultimately, knowing the student is not about making me a better teacher; it is about learning their strengths 

and weaknesses and helping them grow. I care about my students as people; I want them to learn and grow 

as individuals in their walk with Christ. Students are more important than content.  

 

 

III. Commitment to know the content 

 

Though students are more important than content, content cannot be ignored. I want my students to grow as 

people, but a big part of their growth involves the knowledge and skills learned in academic and co-

curricular classes. As a teacher, this means I must do my best to be familiar with my subject area. In 

orchestra, I research composers and historical background of the pieces the students play; I want to be able 

to impart a full knowledge of the pieces, beyond simply knowing the notes. I think it is important to read 

music educator magazines and other literature put out by the music communities of the world in order to 

stay informed and fresh. 

 

As a musician, I also aim to keep my own technical abilities up to a high standard. I am attempting to carve 

out a regular time to practice, and I plan on playing in some orchestral and solo performances to give 

myself an aim in practicing. My personal practice improves my teaching; I am intimately acquainted with 

the struggles my students face in finding time to practice, improving technique, and staying interested in a 

piece after playing it for a long time.  

 

Not only is it important to know my content and be able to perform at a high level, it is also crucial that I 

believe it is worthwhile. There can be a temptation to feel less important than teachers of “core classes” 

(math, science, literature, etc.), but that feeling of lowered efficacy can lead to poor teaching. I do strongly 

believe that music is essential to express and understand our deep-seated human emotions and thoughts. In 

order to remain convinced of my value as a teacher and the value of the subject I teach, I occasionally have 

to remind myself of the value of music as a means of communication, particularly the aspect of 

communication with God. 

 

Music is indeed linked strongly with our faith. Both music and prayer often well up from somewhere deep 

inside us, a place too deep for conscious thought. We use music to bind our emotions to words in worship. 

My goal is to allow my kids to express their worship of God through the most emotive of instruments, the 

strings. 

 

IV. Commitment to teach skillfully 

 

A person could be the most devoted of Christians who loves and knows his or her students and who has the 

most complete technical and contextual knowledge of any particular subject area, but that would not make 

him or her an excellent teacher. A teacher must have certain skills and knowledge to really be effective in a 

school setting.  

 

These skills are many and varied. A good teacher should know how to write good lesson plans and unit 

plans, integrate various subjects, expose students to different cultures, implement various modes of 

instruction, teach with methods appropriate for various learning styles. A teacher should be skilled in 

organization, management, planning, reflecting, and interpersonal communication.  
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A good teacher will be able to teach above and beyond his or her own content. Through the content, he or 

she will be able to teach the student HOW to learn. We cannot spoon-feed them the rest of our lives; they 

have to feed themselves when they are old enough. In my case, this means I do not always immediately tell 

my students exactly how to fix a problem with intonation or rhythm; I ask them step-by-step questions to 

help them figure it out. They will be able to repeat this on their own in their individual practice time. After 

studying with me, my aim is that my students will be able to analyze a new piece of music, determine 

difficult sections, and develop a plan to overcome the difficulties. Part of being a teacher is teaching them 

how to approach the daunting process of learning. With scaffolding and modeling, they can learn to learn.  

 

A good teacher will also be able to guide the students into a love of learning. If a student learns all the 

content and gets straight A’s in school yet departs and never wants to learn again, the “knowledge” is 

useless. An inquisitive mind is far superior to one that instantly grasps facts and concepts yet has no desire 

to reach a deeper understanding. How does a teacher teach that? Throughout my life, I hope to discover 

what it is that makes some people just want to learn, and tap into that part of every student that has that 

same desire. 

 

I cannot say that I have in any way reached all of these ideals. These are my aims; I strive to be a better 

teacher and I learn from my mistakes. The important thing is that I am committed to improving my 

teaching skills through personal reflection, colleague collaboration, administrator review, and various other 

forms of professional development. 

 

Concluding thoughts 
 

Overall, my aim in teaching is to make Christ’s name great. I always try to keep the main thing central in 

my life. Christ comes first, then my students, then music. I never want music to become a god in my life. 

My outward mission is to teach music to my students, but my real call is to disciple them and model Christ 

to them. I serve Christ by caring for my students and teaching them to make music for His name.  

 

 

Further questions and considerations 
 

Will my philosophy of education change in a different school setting?  

 

The basic principles will stay the same, though their expression will change. If I teach in a public school in 

America, I will not be able to bring my faith expressly into the classroom setting. I will not hide that I am a 

Christian, though. I do not think it would be possible for me to conceal something that is so integral to my 

being. Christ will shine through my actions and words; I will be open to sharing with students if they 

approach me. I might bring up moral and ethical discussions that could potentially lead to discussions of 

faith; in this case, my philosophy of intentionality remains the same while what it looks like changes. 

 

Most of my students right now are already Christians, so my role is more along the lines of discipleship 

with regards to their faith. In a public school, I would have more of an evangelistic approach, beginning 

with sowing seeds wherever God places me.  

 

My desire is to remain close to God and share that faith with others through the work God has called me to 

do. Should all parents send their kids to Christian schools if possible?  

 

The argument has been made that a child’s education deeply impacts his or her worldview; wise parents 

would send their kids to a place where their worldview will be shaped according to the Truth. This is a 

valid point, yet two questions arise: Does the Christian school always influence the child’s worldview 

positively? Does the educational setting truly have the largest impact on the child’s worldview?  
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I do not believe that students are always better off in a Christian school with regards to worldview 

formation. Often, yes, but not always. Kids in Christian schools can form cynical viewpoints toward the 

Gospel because it is seen as just another part of school, homework, and other “unpleasant” parts of life. 

Some kids can also “float along” in the comfortable Christian environment. When they leave, they often 

face struggles with defending their faith because previously it was just assumed to be the Truth. I think 

both of these problems are not necessarily true in every Christian school or with every student. Some 

students grow strong in faith through their Christian school experiences, especially through classes where 

they are required to wrestle with issues of faith and worldview. 

 

I would agree that a school does play a large role in influencing a student’s worldview, but experiencing a 

secular worldview in public school is not always going to cause a student to  buy into that worldview. I 

personally went to public school in high school, and for several reasons I believe that going to public 

school made my faith actually stronger than if I had gone to private school. The biggest reason is my home 

education experience. No, I was not homeschooled; my parents did devotions every single night, so we 

discussed many of the problems in high school before the issues actually came up in school. They prepared 

us with our discussions. As questions arose when we experienced differing worldviews of students and 

teachers, my brothers and I had a safe platform at home to discuss these worldviews and hear a thoughtful 

Christian response to what otherwise could have been faith-toppling.  

 

A Christian school education may be necessary for parents who do not have the time or knowledge to train 

their kids in Biblical understanding. For those who can, however, the public school provides an interesting 

curriculum of alternative worldviews with which the students can wrestle with the guidance of their 

parents. When fighting to defend one’s faith, it is difficult to become cynical or stagnant. That support 

structure from home must be in place, though. 

 

A Christian school does not guarantee a Christian education. Likewise, a truly Christian education is 

possible without a Christian school. Parents should not assume they should send their students to private 

school if possible; nor should they assume that public school is the best option. They should be discerning, 

considering their own ability to teach their children and the best environment for their kids’ individual 

personalities. 

 

As a Christian teacher in a Christian school, I am committed to the value of the education we are providing 

the students. I firmly believe we are doing our best to develop the students’ faith. Yet knowing that some 

may be cynical reminds me to open up a platform for these students’ doubts and questions of the Christian 

faith. I do not assume that all the students are Christian; nor do I assume they believe everything we tell 

them. It is in their best interest to face the questions now, in the safe environment of a Christian school, 

rather than later when they are without this support. Just as my parents helped me sort through many 

difficult issues of faith and morality, I can help my students in their similar struggles. If I were teaching in 

a public school, I would not have that freedom to share Christ in every situation. At this point in my life, I 

am grateful that God has called me to teach in a Christian school, and I trust that He will continue to guide 

me in my own growth and development as I learn to guide my students. 

 

CHAPTER3  How religion may affect educational 

attainment: scholarly theories and historical background 

Religion and education, two of humankind’s most ancient endeavors, have long had a close relationship. 

Historians and social scientists have written about this relationship and about how the two may influence 

each other. 

This chapter presents a broad overview of scholarly research into the ways religion can affect educational 

achievement. It is not an exhaustive survey of the academic literature, but instead a brief summary of some 
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explanations proposed to account for attainment differences among religious groups. Religion is certainly 

not the only reason for this variance; many other factors may play an equal or greater role, including 

economic, geographic, cultural factors and political conditions within a country or region. 

The chapter begins with an historical look at ways in which scholars suggest that various religions have 

influenced education, especially the spread of literacy among laypeople. This section also explores how 

historical patterns sometimes help explain contemporary patterns in educational attainment. Next, this 

chapter considers hypotheses about how the cultural norms and doctrines of a religious group may affect 

educational attainment. It concludes with a look at some leading theories for the stark differences in 

educational attainment between Christians and Muslims living in sub-Saharan Africa. 

Looking to the past 

Contemporary access to schooling – a solid pathway to educational attainment – depends on a country’s 

educational infrastructure. In many instances, the foundations of that infrastructure are based on facilities 

originally built by religious leaders and organizations to promote learning and spread the faith. 

In India, the most learned men (and sometimes women) of ancient times were residents of Buddhist and 

Hindu monasteries. In the Middle East and Europe, Christian monks built libraries and, in the days before 

printing presses, preserved important earlier writings produced in Latin, Greek and Arabic. In many cases, 

these religious monasteries evolved into universities. 

Other universities, particularly in the United States and Europe, were built by Christian denominations to 

educate their clergy and lay followers. Most of these institutions have since become secular in orientation, 

but their presence may help explain why populations in the U.S. and Europe are highly educated. 

Apart from their roles in creating educational infrastructure, religious groups were foundational in fostering 

societal attitudes toward education. 

Islam 

There is considerable debate among scholars over the degree to which Islam has encouraged or discouraged 

secular education over the centuries. Some experts note that the first word of the Quran as it was revealed 

to Prophet Muhammad is “Iqra!” which means “Read!” or “Recite!”; they say Muslims are urged to pursue 

knowledge in order to better understand God’s revealed word. Early Muslims made innovative intellectual 

contributions in such fields as mathematics, astronomy, philosophy, medicine and poetry. They established 

schools, often at mosques, known as katatib and madrasas. Islamic rulers built libraries and educational 

complexes, such as Baghdad’s House of Wisdom and Cairo’s Al-Azhar University, to nurture advanced 

scholarship. Under Muslim rule, southern Spain was a center of higher learning, producing such figures as 

the renowned Muslim philosopher Averroes. 

But other scholars contend that these educational attainments, and the regard that Muslims had for 

intellectual inquiry in realms outside religion, were gradually attenuated by a complex mix of social and 

political events over several centuries. These events included foreign invasions, first by the Mongols, who 

destroyed the House of Wisdom in 1258, and then by Christians, who pushed Muslims out of Spain in 

1492. Some scholars argue that the educational decline began earlier, in the 11th and 12th centuries, and 

was rooted in institutional changes. In particular, contends Harvard University Associate Professor of 

Economics Eric Chaney, the decline was caused by an increase in the political power of religious leaders 

who prioritized Islamic religious learning over scientific education. Their growing influence helped bring 

about a crucial shift in the Islamic approach to learning: It became dominated by the idea that divine 

revelation is superior to other types of knowledge, and that religious education should consist of learning 

only what Islamic scholars had said and written in the past.  
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In the view of some historians, this shift severely constricted intellectual inquiry in the Muslim world as the 

natural sciences, critical questioning and art were downplayed. Education became primarily the study of 

established, traditional religious and legal canons. This change also tightened religious scholars’ control 

over the education of Muslims in Africa and the Middle East – a hold that was not broken until colonial 

governments and Christian missionaries introduced Western-style educational institutions.  

Some scholars argue that the decline in secular learning and the narrowing of intellectual inquiry among 

Muslims have been exaggerated, or did not take place. Columbia University history professor George 

Saliba writes: “In particular, the decline of Islamic science, which was supposed to have been caused by the 

religious environment … does not seem to have taken place in reality. On the contrary, if we only look at 

the surviving scientific documents, we can clearly delineate a very flourishing activity in almost every 

scientific discipline” after the 12th century.  

Nowadays, Islamic religious leaders and religious schools still have great influence on education in some 

Muslim-majority countries, but they compete with government and private schools offering secular topics. 

Christianity 

In the view of some scholars, the 16th-century Protestant Reformation was a driving force for public 

education in Europe. Protestant reformers promoted literacy because of their contention that everyone 

needed to read the Bible, which they viewed as the essential authority on doctrinal matters. Driven by this 

theological conviction, religious leaders urged the building of schools and the translation of the Bible into 

local languages – and Reformation leader Martin Luther set the example by translating the Bible into 

German. 

Some scholars, however, argue that the “Second Reformation” of the German Pietist movement in the 17th 

and 18th centuries was even more influential in promoting literacy. Historians Richard L. Gawthrop of 

Franklin College and the late Gerald Strauss of Indiana University note that in addition to stressing the 

need for personal Bible reading, the Pietists persuaded German authorities to mandate Bible reading as “the 

chief instrument of religious instruction in primary schools, [which was] a powerful impetus to the spread 

of mass literacy.”  

In more recent times, religion was a prime motivator in establishing U.S. schools run by faith groups – 

including Quakers, Protestants and Catholics – that educated generations of immigrant families.  

Historically, however, Christianity and science often have come into conflict with each other, as illustrated 

by the 17th century clash between astronomer Galileo Galilei and the Roman Catholic Church, as well as 

the condemnation by prominent religious leaders of Charles Darwin’s 1859 theory of human evolution. 

The Scopes Monkey trial in 1925 further highlighted the rift between science and some branches of 

Christianity over the theory of evolution, a contentious relationship that endures even today.  

In sub-Saharan Africa, meanwhile, scholars describe how religious missionaries during colonial times were 

the prime movers in constructing educational facilities and influencing local attitudes toward education. 

These missionary activities, the scholars conclude, have had a long-lasting positive impact on access to 

schooling and educational attainment levels in the region. 

Research by Baylor University sociologist Robert D. Woodberry, for instance, suggests that Protestant 

missionaries in Africa “had a unique role in spreading mass education” because of the importance they 

placed on ordinary people’s ability to read scripture. As a result, they established schools to promote 

literacy wherever they went and translated the Bible into indigenous languages.  
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Harvard University economics professor Nathan Nunn, who contends that education was “the main reward 

used by missionaries to lure Africans into the Christian sphere,” says that in addition to establishing 

schools, “missionaries may have altered people’s views about the importance of education.”  

Woodberry and Nunn conclude, however, that Protestant and Catholic missionaries had differing results. 

Except where they were in direct competition with Protestant missionaries, Catholic missionaries 

concentrated on educating African elites rather than the masses, Woodberry observes. And Nunn notes that 

Protestant missionaries placed greater stress than Catholics on educating women. As a result, Protestants 

had more long-term impact on the education of sub-Saharan African women.  

Buddhism 

Scholars of Buddhism note that Siddhartha Gautama, the religion’s founder, often is called “teacher” 

because of his emphasis on “the miracle of instruction.” He considered learning essential for attaining the 

Buddhist goal of enlightenment.  

“In many ways, Buddhism is particularly dedicated to education because unlike many other religions it 

contends that a human being can attain his or her own enlightenment (‘salvation’) without divine 

intervention,” writes Stephen T. Asma, a professor of philosophy at Columbia College Chicago. 

Buddhism is “also extremely empirical in its approach, suggesting that followers try the experiment of 

dharma (i.e., Buddha’s Four Noble Truths) for themselves to see if it improves their inner freedom,” Asma 

notes, adding: “Because the philosophy of Buddhism takes this pragmatic approach favoring education and 

experiment, Buddhism has little to no formal disagreement with science (as evidenced by the Dalai Lama’s 

ongoing collaboration with neuroscientists).” 

This theoretical openness to scientific knowledge, however, did not always play out at the practical level 

within Buddhist communities, Asma contends. “Powerful Buddhist monasteries, especially in China and 

Tibet, frequently resisted modernization (including science) for fear of foreign influence and threats to 

entrenched Buddhist power structures,” he writes.  

Despite this tension between theory and practice, Buddhism has been a major influence on the educational 

systems of many places, especially India, Sri Lanka, Thailand, Myanmar, Cambodia, Laos and Tibet. From 

around the fifth century onward, Buddhist monasteries emerged as centers of education, not just for monks 

but also for laymen. Several monasteries became so large and complex that they are considered prototypes 

of today’s universities. In India, the most famous of these educational centers – Nalanda, in what is now 

Bihar state – is said to have had 10,000 students from many different countries, and offered courses in what 

then constituted philosophy, politics, economics, law, agriculture, astronomy, medicine and literature.  

In Thailand, monastic schools located in Buddhist temples were the main source of education for male 

children for many centuries, though they offered primarily religious education. When the Thai government 

introduced Western-style, secular education around the beginning of the 20th century, it used monastic 

schools as the vehicle for reaching the wider population. As of the 1970s, “almost 50 per cent of Thailand’s 

primary schools [were] still situated in Buddhist monasteries.” Similarly, in Japan the Buddhist monastic 

education tradition was so influential that one 19th-century scholar of Japan wrote that “Buddhism was the 

teacher under whose instruction the nation grew up.”  

Hinduism 

For Hindus, education vanquishes a fundamental source of human suffering, which is ignorance, says 

Anantanand Rambachan, a professor of religion at St. Olaf College. As a result, education has been highly 

valued in Hinduism since the religion’s inception in ancient times. Hindu scriptures urge adherents to seek 
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knowledge through dialogue and questioning, and to respect their teachers. “Learning is the foundational 

stage in the Hindu scheme of what constitutes a good and a meaningful life,” Rambachan says. Since 

ignorance is regarded as a source of human suffering, he adds, “the solution to the problem of ignorance is 

knowledge or learning.” 

The Hindu esteem for education is reflected in different ways. To start with, the most authoritative Hindu 

scriptures are the Vedas, a word that comes from the Sanskrit root word vd, which means knowledge, 

Rambachan says. 

University of Florida religion professor Vasudha Narayanan says Hindus regard two types of knowledge as 

necessary and worthwhile. The first, vidya, is everyday knowledge that equips one to earn a decent and 

dignified life. The second, jnana, is knowledge or wisdom that brings awareness of the divine. This is 

achieved by reading and meditating on Hindu scriptures. 

Historically, the caste system in India was a huge barrier to the spread of mass literacy and education. 

Formal education was reserved for elite populations. But in the seventh and eighth centuries, the vernacular 

language of Tamil began to be used for religious devotion in southern India, which led to greater access to 

all kinds of knowledge for a wider group of people. “That is when you start having men and women of 

different castes composing poems of praise for God, poems that are still recited in temple liturgy today,” 

Narayanan says. 

Later, in the 18th and 19th centuries, both secular and religious education came to be seen by Hindus as a 

universal right, and it gradually began to be extended to all members of the faith. Still, today, the vast 

majority of Hindus (98%) live in developing countries – mainly India, Nepal and Bangladesh – that have 

struggled to raise educational standards in the face of widespread poverty and expanding populations, 

which helps explain why Hindus have relatively low educational attainment compared with other major 

religious groups. 

Judaism 

High levels of Jewish educational attainment may be rooted in ancient religious norms, according to some 

recent scholarship. The Torah encourages parents to educate their children. This prescription was not 

mandatory, however, until the first century. 

Sometime around 65 C.E., Jewish high priest Joshua ben Gamla issued a religious decree that every Jewish 

father should send his young sons to primary school to learn to read in order to study the Torah. A few 

years later, in the year 70, the Roman army destroyed the Second Temple following a Jewish revolt. 

Temple rituals had been a pillar of Jewish religious life. To replace them, Jewish religious leaders 

emphasized the need for studying the Torah in synagogues. They also gave increased importance to the 

earlier religious decree on educating sons, making it a compulsory religious duty for all Jewish fathers. 

Over the next few centuries, a formal school system attached to synagogues was established. 

These developments signaled “a profound transformation” of Judaism, according to economic historians 

Maristella Botticini of Bocconi University and Zvi Eckstein of the Interdisciplinary Center Herzliya. 

Judaism became, they write, “a religion whose main norm required every Jewish man to read and to study 

the Torah in Hebrew and to send his sons from the age of 6 or 7 to primary school or synagogue to learn to 

do so. … Throughout the first millennium, no people other than the Jews had a norm requiring fathers to 

educate their sons.”  

This religious obligation meant that male Jews, to a greater degree than their contemporaries, were literate, 

which gave them an advantage in commerce and trade. Jewish scholarship was enhanced in the early 

Middle Ages, beginning in the late sixth century, by the emergence of Talmudic academies of Sura and 
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Pumbedita in what is now Iraq. In the late Middle Ages, centers of Jewish learning, including the study of 

science and medicine, emerged in what is today northern Spain and southern France. 

Until the early 19th century, however, most education of Jewish boys was primarily religious. That began to 

change with the Haskalah, the Jewish Enlightenment movement initiated by East and Central European 

Jews. 

This intellectual movement sought to blend secular humanism with the Jewish faith and to encourage 

openness to secular scholarship among Jews. It revived Hebrew as a language of poetry and literature, 

which reflected the reformers’ appreciation of their Jewish religious heritage. At the same time, they were 

strong proponents of reforming Jewish education by including secular subjects, such as European literature 

and the natural sciences. This educational project often brought the reformists into conflict with more 

orthodox Jewish religious leaders.  

Contemporary religious norms and doctrines, including teachings on gender 

Scholars also have explored how religions’ cultural norms and doctrines may affect educational attainment 

by determining which subjects are taught in schools, how much emphasis is placed on religious knowledge 

versus secular education, and if there is gender parity in educational attainment.  

There has been considerable research on ways in which religious teachings on gender roles may be linked 

to women’s educational attainment. Some scholars have noted that from the Reformation onward, 

Protestant groups encouraged educating women, with effects that still resonate today. “Martin Luther urged 

each town to have a girls’ school so that girls would learn to read the Gospel, evoking a surge of building 

girls’ schools in Protestant areas,” write economic professors Sascha O. Becker, of the University of 

Warwick, and Ludger Woessmann, of the University of Munich. Looking at 1970 data for European 

countries, the two conclude that countries with higher shares of Protestants were “clearly associated” with 

greater parity between men and women in years of education.  

Woodberry and Nunn, experts on missionary activity in sub-Saharan Africa, both highlight the Protestant 

missionaries’ insistence that girls and women be educated. In the missionaries’ view, “everyone needed 

access to ‘God’s word’ – not just elites,” writes Woodberry. “Therefore, everyone needed to read, including 

women and the poor.”  

By contrast, cultural and religious norms in Muslim societies often hinder women’s education. Lake Forest 

College political scientist Fatima Z. Rahman examines how family laws in Muslim-majority countries can 

affect women’s higher education. She finds that when a country’s family laws closely conform to a strict 

version of sharia, or Islamic law, the share of women in higher education is smaller. This is not the case 

when family laws are based on more general Islamic precepts. The stricter laws “impose a limit on physical 

mobility which is typically required for pursuing higher education or a career,” Rahman concludes. There 

are signs that this could be changing, however, as women make gains in higher education in some 

conservative Muslim countries in the Gulf Cooperation Council – including Saudi Arabia. 

Some academic studies have probed ways a particular religion’s attitude toward secular knowledge – 

whether it is seen as a necessity for spiritual growth or as a distraction from achieving personal salvation – 

can affect the pursuit of formal education. In this regard, sociologists Darren E. Sherkat, of Southern 

Illinois University Carbondale, and Alfred Darnell, a visiting lecturer at Washington University in St. 

Louis, find that “fundamentalist beliefs and conservative Protestant affiliation both have significant and 

substantial negative influences on educational attainment.” Young followers of fundamentalist religious 

leaders, they add, “will likely limit their educational pursuits.” They suggest that Christians who regard the 

Bible as inerrant – that is, as the error-free word of God – are less likely to enroll in college preparatory 

classes and “have significantly lower educational aspirations than other respondents.”  

http://www.pewforum.org/2016/12/13/how-religion-may-affect-educational-attainment-scholarly-theories-and-historical-background/#_Sidebar:_Youngest_Gulf
http://www.pewforum.org/2016/12/13/how-religion-may-affect-educational-attainment-scholarly-theories-and-historical-background/#_Sidebar:_Youngest_Gulf
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While Darnell and Sherkat focus their research on Christians in the United States, their observations about 

how religious attitudes toward secular knowledge may affect attainment offer possible insights into 

attainment patterns seen in other religions and other parts of the world. 

Some scholars, however, hypothesize that higher levels of religious observance and engagement produce 

greater educational attainment. They posit that religious involvement enhances an individual’s social 

capital in the form of family and peer networks, which promote educational success. University of Texas 

sociologists Chandra Muller and Christopher G. Ellison, in a study of U.S. teenagers, find that there is “a 

positive influence of religious involvement on several key academic outcomes,” such as obtaining a high 

school diploma. Similarly, in her study of women raised as conservative Protestants, University of Illinois 

economics professor Evelyn L. Lehrer observes that those who frequently attended religious services 

during adolescence completed one more year of schooling than their less observant peers.  

Strong social capital also is proposed by Paul Burstein, a sociologist at the University of Washington, as a 

topic needing further research to explain the high educational attainment of Jews. Research focused on the 

social capital approach, Burstein argues, provides “a framework for showing how Jewish religious beliefs 

and practices, and the organizations created to sustain them, help Jews acquire skills and resources useful 

in the pursuit of secular education and economic success.”  

Burstein argues that previous studies looking at “beliefs or behaviors that are specifically Jewish,” or at 

Jewish “marginality” – either from traditional Judaism or Western society in general – have not offered 

complete explanations for Jewish educational success. 

While this chapter looks at the impact of religion on education, there are also theories on education’s 

impact on religion – perhaps most notably, that high educational attainment could potentially lead to a 

shedding of religious identity. If this is true, one might expect higher percentages of religiously unaffiliated 

people in parts of the world with high educational attainment. A sidebar in Chapter 3 explores data relating 

to this question, finding mixed results.  

The puzzle of sub-Saharan Africa’s attainment gap 

As noted earlier in this report, the difference between Christian and Muslim educational attainment in sub-

Saharan Africa is among the largest intraregional gaps in the world. The region’s rapid projected 

population growth – both Christians and Muslims in sub-Saharan Africa are expected to double in number 

by 2050 – suggests that determining the reasons for the attainment gap will only grow in importance.  

Some scholars suggest that the source of the Christian-Muslim attainment gap is rooted in the location of 

Christian missionary activity during colonial times. Missionary-built educational facilities were often 

located in what became heavily Christian areas rather than predominantly Muslim locales. For example, 

while school establishment was widespread as a result of missionary activity in many regions under British 

colonial rule, in northern Nigeria, which is now overwhelmingly Muslim, British colonial administrators 

discouraged missionary activity, including development of missionary schools. Historic differences 

between colonial policy and missionary activity in northern and southern Nigeria are likely an important 

factor in the present-day Christian-Muslim education gap in Nigeria.  

Some Muslims, in any case, feared that missionary schools would attempt to convert their children to 

Christianity.  

As a result, Christians gained an educational edge over Muslims that lasted decades. Writes Nunn: “The 

presence of Christian missionaries, particularly Protestant missionaries, has been shown to be strongly 

correlated with increased educational attainment and the effects appear to persist for many generations.”  

http://www.pewforum.org/2016/12/13/educational-attainment-among-the-religiously-unaffiliated#unaffiliated-sidebar
http://www.pewforum.org/2016/12/13/muslim-educational-attainment#sub-saharan-sidebar
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In his study of Christian versus Muslim primary school enrollment, Holger Daun, an expert in educational 

policy at Stockholm University, argues that religion counts as much as economic factors in determining 

attainment. He finds no definitive explanation for the gap, but posits that one factor may be that religious 

schools set up by local Islamic leaders are viewed as an alternative to government schools. Some of the 

Islamic schools follow the curricula of state schools, while others teach only religious subjects.  

Melina Platas, an assistant professor of political science at New York University-Abu Dhabi, argues that 

the Christian-Muslim attainment gap, particularly in Muslim-majority areas, is only partly explained by 

poverty and access to schools. Surveys she conducted in Malawi found that Muslims and Christians 

express similar demands for formal education and do not perceive a trade-off between religious and formal 

schooling that would affect educational attainment.  

She offers two alternative explanations for further research. One, she writes, is that parents with low levels 

of education are less able to help their children attend and succeed in school “even if they have similar 

expectations for the economic returns of schooling as more educated parents.” This intergenerational 

pattern may be stronger in Muslim-majority areas, where many parents have low educational attainment. 

Platas suggests that a second possible explanation, particularly for Muslim-majority areas, is that some 

Muslims may believe that secular government schools are Christian-oriented. As during the colonial 

period, therefore, they may fear that attending these schools poses a threat to their religious identity and to 

the practice of their faith.  

Sociologist Nicolette D. Manglos-Weber of Kansas State University offers a similar insight based on her 

research in 17 sub-Saharan African countries, finding that “religious identity shapes the odds of completing 

primary school.” 

“At both national and local levels,” she writes, “there is an association between Christian groups and the 

state, which potentially discourages those of other religions from seeing state-sponsored schools as 

legitimate.” 

As a result, Muslims may not favor state-sponsored schooling for their children to the same degree that 

Christians do, preferring instead to send them to Islamic religious schools. Muslim participation is even 

lower in countries that have mandatory teaching of religion in government primary schools, Manglos-

Weber adds. She characterizes the perceived lack of legitimacy as a “legacy of the historical links between 

Christian missionization and the colonial project.”  

A major challenge for African nations is that their populations have been rapidly expanding even as their 

governments struggle to allocate resources for universal education. In Ivory Coast, for example, 

anthropologist Robert Launay contends that an economic boom following independence favored those who 

had been educated in the colonial era and convinced many Muslim parents of the economic benefits of state 

schooling. However, he laments, “As the economy contracted, the population continued to expand, so that 

it would have been necessary to continue an aggressive policy of building schools and hiring teachers 

simply to maintain the quality of universal state education. … [I]n the face of mounting debts, Côte 

d’Ivoire was obliged by the international community to embark on a policy of structural adjustment, and in 

particular to rein in government spending. Under such constraints, expanding the education system was out 

of the question.”  

In sum, scholars are still exploring the reasons behind differences in educational attainment between 

Muslims and Christians in sub-Saharan Africa. The gaps appear to be partly a result of historical 

developments, especially Christian missionary activity and colonial policy. A host of contemporary 

economic, social, cultural and religious factors may also play a role. 
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CHAPTER4 - Biblical Christianity 

The God of the Bible is not a god of man’s own making or choosing. The eternal Creator of all things 

existed before man and exists independently of man. God, however, has revealed Himself to man, speaking 

through His Word (the inerrant, divinely inspired and preserved sixty-six books of the Old and New 

Testaments) and His works. His self-revelation is the substance of Christian belief. What we call biblical 

Christianityis a system of certain basic truths that God has revealed. Among these truths, the following are 

fundamental to Christian education. 

God Created Man in His Own Image 

Of all created beings, only man is spoken of in the Scriptures as being created in God’s image. “And God 

said, Let us make man in our image, after our likeness:…So God created man in his own image, in the 

image of God created he him; male and female created he them” (Gen. 1:26–27). This creation of man was 

instantaneous—by a direct act and not by an evolutionary process. Possessing the divine image, man 

reflects God not only in his moral, intellectual, and emotional capacities but also in his aesthetic sensibility, 

social inclinations, and other qualities of his personality. To acknowledge this correspondency is not to 

claim a degree of deity for man but to recognize that man, the creature, uniquely bears the stamp of his 

Creator. 

The Image of God in Man Was Marred When Man Fell Through Disobedience to His Creator 

God created man for fellowship with Him. This fellowship was not to be forced but voluntary. Man, 

however, prompted by Satan, chose to rebel against God (Gen. 3). His rebellion, which we call “the fall of 

man,” brought all mankind and all creation under the dominion of sin. 

All human beings, consequently, are born essentially evil, not essentially good, having inherited the evil 

nature of the first man, Adam (Ps. 51:5; Rom. 5:12). All stand condemned before God because of their sin 

and are in need of a Savior (Rom. 3:23; 6:23). Though the image of God in man was not entirely destroyed 

by the fall (Gen. 9:6; James 3:9), it was severely marred. The mind of the natural man, for example, is 

capable of intellectual but not of spiritual perception. He “receiveth not the things of the Spirit of God: for 

they are foolishness unto him: neither can he know them, because they are spiritually discerned” (1 Cor. 

2:14). On matters of the greatest importance to man, his mind is not to be trusted, for it has been impaired 

by sin. 

God Has Provided for the Restoration of His Image in Man Through the Person and Work of Jesus Christ 

This restoration is not accomplished by the fanning of a supposed inborn “spark of divinity” in the 

individual, as religious liberalism has traditionally maintained, but by the giving of a new nature. “If any 

man be in Christ, he is a new creature [i.e., creation]: old things are passed away; behold, all things are 

become new” (2 Cor. 5:17). 

Jesus Christ, the virgin-born Son of God, is the designer, creator, and preserver of all things and is to have 

preeminence in all things (Col. 1:16–19). He is the answer to those persistent questions: Where did I come 

from? Why am I here? Where am I going? Speaking of Jesus Christ, the Bible declares, “For of him [where 

I came from], and through him [why I am here], and to him [where I am going], are all things: to whom be 

glory for ever. Amen” (Rom. 11:36). 



Philosophy of Christian Education by Dannyboy Pieterse 
 

In Jesus Christ, God became man (1 Tim. 3:16), and, as the unique God-man, Jesus Christ is completely 

God and completely man. Though no man has seen God at any time (John 1:18), man possesses in Jesus 

Christ the ultimate and complete revelation of God (John 1:1; Heb. 1:2). Jesus Christ, God’s only begotten 

Son, came into the world to redeem mankind by His substitutionary death on the cross (1 Peter 2:24; Luke 

19:10; Rom. 3:24–26). His bodily resurrection proved Him the Son of God (Rom. 1:4) with power to save 

all who come to God by Him (Heb. 7:25). When He ascended, He gave gifts to the Church “for the 

perfecting of the saints” in the image of God (Eph. 4:7–12). 

The Church 

The Church is that group of individuals who have been regenerated by the Holy Spirit through faith in 

Jesus Christ as Savior and who have openly confessed this faith (Rom. 10:9–10). The Church thus is not a 

building or even a denomination. It is the Body of Christ, composed of every true believer on the Lord 

Jesus Christ from Pentecost to Christ’s return (Eph. 5:25–30; Heb. 12:22–23). Although true believers are 

commanded by Scripture to assemble in local churches (Heb. 10:25), to be part of the true Church is not 

merely to be part of a congregation. It is not just to be religious or to belong to a religious group. It is to 

possess the life of God in the soul. The believer is made a partaker of the divine nature (2 Peter 1:4). 

Education 

From the moment a child is born, certain forces are at work influencing his development. As his inherited 

powers and tendencies surface and interact with his environment and his will, he takes on the 

characteristics of his adulthood. Human growth, however, does not end with physical maturity. Some 

faculties of the personality are capable of expansion and refinement into old age. Education, whether of 

child or adult,  is the directing of this total ongoing process of development toward specific objectives. 

Purpose 

The purpose of Christian education is the directing of the process of human development toward God’s 

objective for man: godliness of character and action. It bends its efforts to the end “that the man of God 

may be perfect, throughly furnished unto all good works” (2 Tim. 3:17). 

This goal of godliness presupposes the experience of regeneration. As education in general begins with 

physical birth, Christian education proper begins with spiritual rebirth, when the life of God is 

communicated to the soul. To say that Christian education proper begins with the new birth is not, 

however, to say that it is pointless before regeneration. The student can be provided with necessary 

awarenesses of God and responses to His Word so that when the Holy Spirit brings conviction of sin he 

will readily and with full understanding accept Christ as his Savior. Timothy from childhood knew “the 

holy scriptures, which are able to make thee wise unto salvation through faith which is in Christ Jesus” (2 

Tim. 3:15). To make children and even unregenerated adults “wise unto salvation” is no less a legitimate 

function of Christian education today. 

Growth in godliness proceeds step by step from regeneration toward full maturity “in the knowledge of our 

Lord Jesus Christ” (2 Peter 1:5–8). This growth, like regeneration, is made possible by divine grace (Titus 

2:11–13). It results from the emulation of Christ, who, as “the express image” of “the Majesty on high” 

(Heb. 1:3), is the visible manifestation of the divine nature that God has ordained for man’s imitation. As 

regenerated man continues to occupy his mind with the truth of God revealed in Christ, he is “changed into 

the same image from glory to glory, even as by the Spirit of the Lord” (2 Cor. 3:18). His full conformity to 

the image of God in Christ—his Christlikeness—is the goal of Christian education (Rom. 8:29). This goal 
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is pursued with the recognition that its complete realization awaits the full view of Christ in the life to 

come, when “we shall be like him; for we shall see him as he is” (1 John 3:2). 

The focus of the educational process is, of course, the student, a unique individual created for a specific 

purpose in God’s plan. He must be properly qualified and motivated if he is to perform his cooperative 

role. Without a regenerated, willing student, Christian education cannot carry out its purpose. Regeneration 

does not eliminate the old nature—what the Apostle Paul called the “old man” or the “flesh”—and carnal 

attitudes and inclinations can hinder spiritual growth. It is the student’s responsibility to bring with him a 

pure heart and a willing mind. With these and the proper instruction, his success is assured, for “the pure in 

heart,” Christ promised, “shall see God,” and the diligent search for knowledge, as for silver and hid 

treasures, will be rewarded (Matt. 5:8; Prov. 2:3–5). 

Responsibility 

In the Scriptures God has commanded two institutions to educate: the home and the church. As an 

extension of either or both of these institutions, the Christian school has a biblical mandate to educate. 

The Home 

The Bible makes clear that education is to begin in the home (Gen. 18:19; Deut. 6:7; Prov. 22:6; Eph. 6:4; 

2 Tim. 1:5; 3:15). It makes parents responsible for their children and charges them with an educational 

task. 

The Church 

The New Testament indicates that the responsibilities of the church include edification as well as 

evangelism (Matt. 28:19–20; Acts 2:42; 2 Tim. 2:2). The scriptural representation of the church as a 

body—an organism that grows and matures—implies a teaching function for this institution. Also, the 

recognition of the gift of teaching by the New Testament (Rom. 12:4–7; 1 Cor. 12:28) assumes the 

necessity of teaching in the local churches. 

The Christian School 

Christians have a biblical mandate to educate in their homes and in their churches. In order to reinforce the 

educational ministries of these institutions or to protect their min- istries from secular interference, 

Christian parents or church members, acting either individually or in concert, may elect to form a Christian 

school. In doing so, they are acting from religious conviction. To deny them their choice of means in 

carrying out the biblical mandate of Christian education is to deny them the exercise of their religious 

convictions. 

It follows that the education of children is the prerogative not of the state but of the parents or church 

members. Allowing the state to dictate the standards and procedures of Christian education jeopardizes the 

ability of parents and church members to exercise their educational prerogative, to perform their 

responsibility to God for the education of their children. The subjection of the Christian school to the 

control of the state or of any other secular agency is, in effect, the subjection of the Christian homes and 

churches to secular domination. It  is a religious subjection, rightly regarded as vicious, for secular control 

(even when it may appear benign) is incompatible with the aims of a spiritual ministry. 
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The Christian School 

The work of the Christian school is an extension of the Christian educational ministries of the Christian 

home and the church. Its purpose, therefore, is the development of the student in the image of God. This 

purpose determines both the content and the means of instruction. 

Content 

King David exhorted his son, “And thou, Solomon my son, know thou the God of thy father, and serve him 

with a perfect heart and with a willing mind” (1 Chron. 28:9). How perfectly David must have understood 

that the education of the child of God must include both the knowledge of God and the preparation for 

exercising that knowledge in service. Accordingly, in Christian education students are taught to know God 

and to imitate Him in His character and in His works. 

The Knowledge of God 

The whole body of Christian educational theory rests on the recognition that all truth is of God. He is the 

God of truth (Ps. 31:5); His Son is the Lord of truth (John 14:6); His Spirit is the Spirit of truth (John 

14:16–17). All truth, whether discerned or  undiscerned  by  man,  springs  from  a  single  source and 

therefore consists as one harmonious whole. Consequently, God’s written self-revelation is the starting 

point of all ratio- nal inquiry and the guide to all interpretation of reality. No concept can be true that 

conflicts with the statements of the Scriptures. Conversely, no untruth is a legitimate support of divine 

revelation or has any place in the ministry of spiritual truth. A reverence for the God of truth compels a 

conscientious regard for accuracy in all areas of factual investigation and reporting. 

Since it is the purpose of Christian education to develop redeemed man in the image of God, Christian 

educators must point students to the original of this image, God Himself. Students come to know God by 

studying His revelation of Himself in His Word and in His works. Of these, the more fully revealing of 

God is His Word; and, therefore, the Bible is the center of the Christian school curriculum. The Bible is not 

only the most important subject matter but also the source of the principles determining the other subject 

matters and the way in which they are taught. The presentation of biblical truth is thus not confined to a 

single segment of the curriculum—the study of the Bible—but is diffused throughout the teaching of all 

subjects. The teacher’s knowledge of the Scriptures controls his selection and interpretation of materials 

and determines his whole perspective on his subject matter. The Scriptures possess this privileged status in 

the curriculum, for they are the primary means of conveying the knowledge of God. 

This knowledge of God implies more than just knowledge about God. Certainly an acquaintance with the 

facts about God in the written revelation is important. But the knowledge of God that is unique to Christian 

education is a per- sonal knowledge that begins with repentance of sin and faith in Jesus Christ as Savior 

and develops through obedience to and communion with God. To know God is to be born into the family 

of God and to live in fellowship with Him (1 John 5:20; Phil. 3:10). It follows that without a student body 

composed mainly of students possessing this personal knowledge of God, no school can legitimately be 

regarded as a Christian educational institution. 

Though the Word of God is the main source of the knowledge of God, both factual and personal, and 

therefore deserves precedence, the works of God are also an important part of the Christian school 

curriculum. The creation reveals the Creator, and that which reveals God is a proper study for man. Indeed, 

the Scriptures themselves invite man to consider God’s earthly handiwork and hold him responsible for 

recognizing in it the work of God (Job 38–39; Rom. 1:18–20). 
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Especially is God revealed in His rational creation, man, who having been created in the image of God is 

the highest of God’s works on earth. It is for this reason that the Christian school gives emphasis to the 

humanities: the study of man’s language, his literature, his artistic achievements, the record of his history, 

the logic of his mathematical reasoning, and other forms of his personal and cultural expression. 

The natural sciences are not disregarded. The glories of the vast universe and the myriad wonders of 

man’s earthly habitation testify that their Creator is a God of order, of beauty, and of power (Ps. 19:1; 

Rom. 1:20). Though the study of nature has often displaced the study of nature’s God, even to the point of 

man’s worshiping the creation rather than the Creator (Rom. 1:25), nevertheless God Himself pronounced 

the material universe “good” and established its laws and processes as means of accomplishing His will for 

man (Gen. 1:31). The perfect suitability of man’s physical environment to his needs and the fact that God 

committed the earth to man to subdue and enjoy (Gen. 1–2; Ps. 8) witness to the goodness of God in His 

love for and delight in His human creation. 

Accordingly the Christian school curriculum includes astronomy, physics, chemistry, biology, 

mathematics, and related subjects because they provide a knowledge of God’s nature and His work in this 

world. In the curriculum of the Christian school, the voice of creation joins with that of the written 

revelation in praise of the glory and goodness of God. 

The Imitation of God 

In endeavoring to fulfill the purpose of Christian education—the development of Christlikeness in 

redeemed man—the Christian school teaches, as a consequence of the knowledge of God, the imitation of 

God. Students learn of God so that they may imitate Him. They are to become “followers of God” (Eph. 

5:1). 

In following God they imitate both His nature and His works. The imitation of God’s nature results in 

holiness of character. God commands His people to imitate His holiness: “Be ye holy; for I am holy” (1 

Peter 1:16). The fruit of the Spirit (Gal. 5:22–23) is the expression of the holiness of God in the believer’s 

character. The imitation of God’s works results in service. 

Service is the consequence of following the one who said of Himself, “For even the Son of man came not 

to be ministered unto [that is, to be served], but to minister [to serve], and to give his life a ransom for 

many” (Mark 10:45). 

The imitation of God’s works by the Christian student necessitates a continual emphasis upon the goal of 

service and a provision in the curriculum for instruction in skills and dis- ciplines that equip students for 

service. Academic subjects—whether in the humanities or in the natural sciences, whether general or 

strictly vocational—are studied not as ends in themselves but as means of improving the student as a 

servant of God. Such instruction includes not only mental but also physical training: instruction in the 

proper care of the vehicle with which God has provided man to serve Him. The student learns that bodies 

must not be abused or neglected but be de- veloped and disciplined for the service of God and presented to 

Him for His use and His glory (Rom. 12:1–2; 1 Cor. 6:20). 

The imitation of God’s works by the student requires provision in the curriculum for the development of all 

the powers with which he has been endowed by his Creator and the di- rection of these refined powers into 

channels of godly action. One of these powers is creativity. Human beings have been given the ability to 

create in imitation of God. It follows that Christian creativity reflects God’s character and ways as 

completely as possible. 
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This principle affects not only the student’s practice of art but also his artistic discriminations. The 

Christian school is concerned with the improvement of his tastes. If the student is to imitate God in His 

judgment, to obey the injunction to “approve things that are excellent” (Phil. 1:10), he must possess the 

aesthetic as well as the moral perceptions and inclinations to identify and prefer the best in this area of his 

experience, as in all others. To imitate God in His actions as well as in His attributes is to develop abilities 

into skills and exercise them as instruments of God’s will. 

In the Christian school the manner, no less than the matter, of its teaching must be consistent with the 

purpose of Christian education: to conform the redeemed student to the image of God in Christ. The 

educational procedures and vehicles of Christian education in the Christian school must follow biblical 

example and norms. 

A method is, of course, a means to an end, not an end in itself. Methods are chosen for their power and 

efficiency in ac- complishing designated goals. In the Christian school they are chosen also for their 

reflection of the example of God, with the assurance that God’s methods are the most effective in carrying 

out His will. Christian methodology naturally rejects any method contrary to the principles of Scripture. 

The Christian educator finds biblical warrant for a wide diversity of educational methods. In His teaching, 

Christ, the Master Teacher, used an amazing variety of methods and materials. In the Old Testament God 

taught man through a diversity of means. In the Garden of Eden, He used a tree to teach Adam. Since the 

Flood He has used a rainbow to inform the world that He  will not again destroy the earth by  water.  The 

entire tabernacle was a prophetic object lesson, setting forth the person and work of His Son, Jesus Christ. 

Biblical methods as a rule require some effort on the part of the student, though the effort need not be 

tedious. They provide for the discovering of truth (actually the revealing of truth by a God eager to reward 

diligent study), as well as for the reinforcing of learning, by man’s search (Prov. 2:4–6). The parables, for 

example, required a mental searching on the part of the disciples before their truths were fully revealed. 

That which is learned at the cost of effort is not soon forgotten, and God delights in blessing those who are 

zealous for the knowledge of Him. 

The Instruments 

The means of achieving godliness—the purpose of Christian education—is the imitation of God. The 

imitation of God by the student depends upon and conforms to the imitation of God by the teacher. The 

teacher in the Christian school stands in much the same relation to his students as Paul’s to his Corinthian 

converts when he wrote, “Be ye followers of me” (1 Cor. 4:16). The Spirit-filled Christian teacher stands  

in the place of God, representing God to the student. What the student knows of God is often what he sees 

in his teacher. “Ye became followers of us, and of the Lord,” Paul reminded the Thessalonians (1 Thess. 

1:6). It is for this reason that the Christian school must pay careful attention to the character and conduct of 

its teachers. No school that is careless concerning the Christlikeness of its teachers can be sure to fulfill the 

purpose of Christian education. 

Of course, a Christian school should be concerned about the professional as well as the spiritual 

preparation of its teachers. Knowledge of the student and mastery of the subject to be taught as well as of 

the methodology of its presentation are necessary for effective teaching. 

Jesus Christ knew His students (John 2:25) and His subject matter and was competent in every legitimate 

technique of imaginative, resourceful teaching. He, therefore, taught with a commanding assurance and 

vigor that amazed the multitudes (Matt. 7:29). No amount of carefully prepared educational materials, 
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whatever their value as tools, can compensate for the lack of a carefully prepared teacher: one who has 

followed the spiritual and professional example of his Master. 

The position of the teacher is one of authority and service, and the two are intertwined. In scriptural 

leadership, he who leads must also serve (Matt. 20:25–28). In fact, he rules in order to serve. Christ, our 

Lord and Master, not only served mankind supremely in His death but also continues to serve His people. 

He can serve most fully those who accept His rule. Similarly the Christian teacher exercises authority over 

the student in order to serve the student in his quest for Christlikeness. The teacher’s ability to serve the 

student depends to a large extent upon the student’s acceptance of his rule. 

The Christian school administrator exercises authority over both the teacher and the student in order to 

serve the teacher in his service of the student. The chief responsibility of the administrator is to provide an 

environment most favorable for the communication of Christ to the student. The teacher can function as a 

“teacher come from God” (John 3:2) only as the administration serves his needs and, through him, the 

needs of the student. Conversely the administration can serve the teacher and the student in the process of 

Christian education only as they submit to its rule. As a godly administration undergirds the ministry of a 

godly teacher to a responsive student, the goal of godliness in the student’s character and action is 

progressively realized. 

 

CHAPTER 5 Christian philosophy of education in South 

Africa: the cultural-historical activity theory to the rescue? 

Parents' choice of schools for their children has become particularly problematic in the current 

circumstances because of the fact that most schools have become secular and hence cannot support 

Christian parents in their task of educating children in line with the former's baptismal vow. In addition to 

this, Philosophy of Education has all but disappeared from teacher education curricula. These 

circumstances have not, however, detracted from Christian parents', teachers', caregivers' and other 

educators' need for a Christian Philosophy of Education. This article offers such a Philosophy of Education 

in the form of Biblical perspectives regarding the main facets of education couched in cultural-historical 

activity theory. This approach circumvents objections against a mere "grab bag" of Biblical perspectives 

about education as well as against yet another master theory or grand narrative about Christian education. 

Keywords: education, Christian education, philosophy of education, Christian philosophy of education, 

Biblical perspectives, cultural-historical activity theory 

 

1. INTRODUCTION 

There are around 2.2 billion Christians around the world, which represents approximately 31 per cent of the 

world population (Pew Research Forum, 2015). It can be assumed that in most cases where Christians have 

not become secularised to the point of only paying lip service to their religion, they would take the Shema 

Yisrael seriously: "Hear O Israel: The Lord our God, the Lord is one. Love the Lord your God with all your 

heart and with all your soul and with all your strength. These commandments that I give you today are to 

be upon your hearts. Impress them on your children. Talk about them when you sit at home and when you 

walk along the road, when you lie down and when you get up. Tie them as symbols on your hands and bind 

them on your foreheads. Write them on the doorframes of your houses and on your gates" (NIV-

Deuteronomy 6: 4-9). Christian parents who take this call seriously baptize their children in the presence of 
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their church community, and vow as follows regarding the upbringing of the children: "Do you promise to 

instruct this child by word and example, with the help of the Christian community, in the truth of God's 

Word, and in the way of salvation through Jesus Christ? Do you promise to pray for them and teach them 

to pray? Do you promise to nurture them within the body of believers, as citizens of Christ's kingdom?" 

(Christian Reformed Church, 1991/1994). 

The congregation is then invoked to assist and support the parents in the nurture and training of the child. 

In the covenant, the entire Christian community takes responsibility for the training up of covenant children 

in the faith. What this has historically meant is the Christian instinct to start schools, says Sumptner (2010). 

The choice of the school in which parents place their child at around age six depends on how the parents 

see their duty to have the child instructed in terms of the covenantal vow. According to experts in the field, 

parents have three options in this regard. 

The first option is to educate the child into their specific religion and its specific faith tradition, in this case, 

the Christian religion. The purpose of this approach is to promote the child's personal, moral and spiritual 

development as well as to build his or her religious identity with a particular religious tradition. This is a 

confessional approach that emphasises education in exclusively Christianity, teaching children to live in 

accordance with the specific religious tenets of the Christian religious tradition (Xiao, 2015). Christian 

parents who take their covenantal vows seriously will arguably prefer this option. 

The second option is to educate the child about religion, in other words guide the child to gain knowledge 

about various religions without preference for any specific religion. This approach entails a more or less 

academic examination of various religious traditions. It contextualises religion with a comparative study of 

religions, their history and sociology (Xiao, 2015). 

The third option is to educate the child to learn from religion, in other words to give the child the 

opportunity to consider different answers to various religious and moral issues in order to help him or her 

to develop their own views about religious and moral issues in a reflective way (Schreiner, 2005: 1). 

Religious education in the context of citizenship education is a typical example of this approach. This 

approach entails active learning and inclusive interactivity with other religions; it is value-based and 

process-led, and allows the children (pupils, students, learners) to develop and articulate for themselves 

their own religious views and engage in debate with others about their views. They engage with their own 

religious context via encounter and dialogue with other religions (Miedema & Ter Avest, 2011: 412). This 

approach takes the personal experience of the pupil as its point of departure. The idea is to enhance the 

student's capacity to reflect upon important questions of life and to provide an opportunity to develop 

personal responses to major moral and religious problems (Xiao, 2015). 

The significance of these choices confronting parents and other educators such as caregivers, teachers and 

pastors, in view of the theme of this article, lies in the fact that the school choice that parents make will 

depend largely on their general view of education, their "philosophy" of education. Put differently, their 

choice will depend on what they see as the aim of education, the methods to be employed to achieve that 

aim, the learning contents, how discipline has to be inculcated and maintained, to mention only a few 

aspects of what parents have to be clear about in their minds. Significant is also how parents see the 

connection between the duties of the parental home and those of the school. Do they view the school as an 

extension of the parental home (viewing the teachers as in loco parentis, i.e. in the place of the parents as 

extensions of the parents) or do they regard the school as a separate and independent societal relationship 

that enters into a partnership with parents and the church? Will a state school, which tends to function on 

the secular (supposedly non-religious, non-faith, non-ecclesiastical) principles embodied in the last two 

options mentioned above, be able to enter into a fruitful partnership with parents who have made the 

covenantal vow? Or should the children be placed in a private / independent school that functions on 

exactly the same covenantal principles as those of the parents? All these are educational-philosophical 

issues that parents have to resolve before placing their child in a school. 
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To be able to make choices in this regard, parents as well as the church leadership and Christian schools 

and teachers (including those teaching in secular surroundings such as state schools) need guidance in the 

shape of a Christian philosophy of education. 

 2. THE PROBLEM 

Philosophy of Education as a scholarly discipline only came to a modest level of maturity in the Afrikaans 

community in South Africa in the form of publications by J Chr. Coetzee (in the Christian reformed 

tradition) and C K Oberholzer (in the phenomenological tradition). Coetzee's reformed-Christian approach 

is evident in his work (cf. his Christian National Education (1968) and Introduction to a General Theory of 

Education (1973); titles translated from the original Afrikaans). Oberholzer, on the other hand, while also 

coming from a Christian background, preferred to expound his philosophical views of education in 

phenomenological terms in books published in approximately the same time-frame as those of Coetzee 

(Introduction to Principled Pedagogics (1954) and Prolegomena of Principled Pedagogics (1968); both 

titles translated from the original Afrikaans). 

English-speaking philosophers of education in South Africa had by that time already had the advantage of a 

long tradition of Philosophy of Education that hailed as far back as the ideas of Locke, Hume, Russell, 

Bentham and many other British philosophers as well as those of American philosophers such as Dewey, 

James, Peirce and Whitehead, to mention only a few. The approach of most of these South African 

philosophers was not explicitly Christian but rather more pragmatic, critical-emancipatory, rationalistic, 

positivistic and / or linguistic-analytical in nature. English-speaking South African educators and 

educationists who interested themselves in an explicit Christian philosophy of education consult(ed) the 

works of Jay Adams, Ted Tripp and others to whom reference is made below. 

Several developments in the realm of an explicit Christian-reformed Philosophy of Education followed 

after the seminal work done by Coetzee. Many Christian educators (parents, teachers, caregivers, pastors) 

and educationists consulted, and are still consulting, the publications of pastoral theologians such as 

Adams, Tripp, Henry Cloud, John Townsend, George Boyd, Larry Crabb, Emerson Eggeriches, Martyn 

Lloyd-Jones, John MacArthur, Josh McDowell, Wayne Mack and others, despite the fact that these authors 

were / are theologians and / or pastoral counsellors and not professional educationists. They found / find 

the guidance of these theologians useful in that the latter derive(d) their pedagogical insights directly from 

the Bible and made them accessible to people engaged in the process of guiding other people, including 

children, towards (greater) maturity. Others, however, found the work of, for instance, Stuart Fowler, Harro 

van Brummelen, Richard Edlin, John van Dyk, Doug Blomberg, Geraldine Steensma, Gloria Stronks and 

others more suitable as guiding lights as they seem(ed) to be more pedagogically oriented. The recent work 

of J L van der Walt and A de Muynck (The Call to Know the World, 2006) followed the same orientation. 

A new tendency arose in Afrikaans educational circles by the mid-1970s when scholars such as P G 

Schoeman (Grondslae en Implikasies van 'n Christelike Opvoedingsfilosofie, 1975; Aspekte van die 

Wysgerige Pedagogiek, 1979; Introduction to Philosophy of Education, 1980; Wysgerige Pedagogiek, 

1983; Historical and Fundamental Education, 1985), J H van Wijk (who by the time of his early death had 

only published a number of brief monographs), J L van der Walt and others (Fundamentele Opvoedkunde 

vir Onderwysstudente, 1982; Die opvoedingsgebeure: 'n Skrifmatige perspektief, 1982 with E I Dekker and 

I D van der Walt; Oor opvoeding in 'n neutedop, 1983) began constructing a reformed Philosophy of 

Education based on the tenets of the Philosophy of the Cosmonomic Idea. In hindsight, this project can be 

seen as an effort to create a "grand pedagogical narrative." By the early 1990s, this approach became 

unpopular, however, which explains why, after the retirement of (and the death of Van Wijk) these "grand 

narrative" philosophers of education the project petered out. The departure from the "grand narrative" 

approach was reinforced, as will be explained below, by a confluence of factors resulting in the 

disappearance of Philosophy of Education from teacher education curricula in post-1994 South Africa. 
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The postmodern spirit of the late 1980s worked hand in hand with the teacher education policy changes 

that were introduced in South Africa after the first democratic elections that led to a regime change in 1994. 

The new official approach to teacher education can arguably be partly ascribed to the general muting of 

critical scholarship in the humanities and social sciences in the post-1994 South Africa (Weeks, Herman, 

Maarman & Wolhuter, 2006; Gumede & Dikeni, 2009). The humanities, including the practice of 

Philosophy of Education, in South Africa seemed to have suffered the same fate as in other parts of the 

world. The neo-liberal economic revolution driven by utilitarian and pragmatic principles such as 

performativity and profit-making also penetrated into the higher education sphere, including teacher 

education (see Maistry (2014) for a detailed discussion). This tendency, coupled with a new approach to 

teacher education from 2000 onwards, led to the demise of Philosophy of Education as an academic subject 

to be mastered by future teachers. This, coupled with the already mentioned postmodern aversion to the 

"grand narrative approach" to Philosophy of Education, resulted in the demise of once strong and vibrant 

Philosophy of Education departments at universities. In several cases, the subject of Philosophy of 

Education was watered down and offered to the students in the contexts of new subject domains such as 

Life Skills, Social Studies, Life Orientation and Religion Studies. 

An example drawn from official policy regarding teacher education in South Africa will illustrate this 

point. The Integrated Strategic Planning Framework for Teacher Education and Development in South 

Africa 2011-2015 (South Africa, 2011) mentions as one of the competences that a teacher should possess 

(Appendix C) that a teacher should "be able to reflect critically on own practice, in theoretically informed 

ways and in conjunction with their professional community of colleagues to constantly improve and adapt 

to evolving circumstances". The document stops at "theoretically informed ways" and does not go on to 

"philosophically informed ways". This is indicative of a lacuna in the education of future teachers in South 

Africa. As Strauss (2009:59) pointed out, special scientists (in this case, educationists and hence their 

students) have two options: 

(i) Either they give account of the philosophical presuppositions with which they work - in which case they 

operate with a philosophical view of reality, or they 

(ii) Implicitly (and uncritically) proceed from one or another philosophical view of reality - in which case 

they are the victims of a philosophical view. 

There is a long-standing tendency among scholars, particularly those working in a positivistic paradigm, to 

circumvent the necessity of dealing with the philosophical foundations of their subject. All theories, 

including those encapsulated in the phrase "theoretically informed ways", are however inadvertently and 

unavoidably rooted in pre-theoretical (philosophical) foundations. This has to be recognised also in the 

education of future teachers (cf. Coletto, 2008: 461). There seems to be consensus among philosophers and 

methodologists that foundational (philosophical) issues merit attention when studying a subject or 

preparing for a future career, for instance as a teacher. Coletto (2009: 294-298) underscores the importance 

of studying worldview ideas, basic patterns of thought that shape reflection, basic motives flowing from a 

person's worldview, the role of faith, worldview and religion. Merriam (2009: 8) concurs: it is important 

for a scholar, and by extension a teacher, to be informed about the philosophical foundations of pedagogics 

as a scholarly subject. These foundations go by a variety of nomenclature: traditions, theoretical 

underpinnings, theoretical traditions and orientations, theoretical paradigms, worldviews, epistemologies 

and theoretical perspectives. Whatever the name, each person should make sense of the underlying 

(transcendental) philosophical influences in education in his or her own way. 

Whereas the Departments of Basic and of Higher Education and Training seem to be satisfied with teacher 

education to the level of being theoretically informed about the intricacies of the teaching profession, 

scholarly insight leads one to insist on teacher education at the deeper level of understanding the 

underlying philosophical foundations and roots of teaching and education. To do so can only be effected 

through the reintroduction of Philosophy of Education as a guiding light for all educators, particularly as 

part of teacher education programmes, and for parents. The need to reinstate a Christian Philosophy of 
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Education in particular in South Africa is supported by the fact that around 78 per cent of the South African 

population still adhere to the Christian religion (according to the last official census held in South Africa, in 

2001 (Media Club South Africa, Fast Facts, 2016)). Ways and means have therefore to be found to bring a 

Christian Philosophy of Education to life again so that it can once more serve as a guiding light for teachers 

and other educators (parents and caregivers) when engaging in the education of upcoming generations. 

Teachers' and schools' philosophy of education forms an important guideline for parents when considering 

their options about where to place their child for post-parental-home education. 

 3. THE SEARCH FOR A GUIDING THEORY 

If parents, teachers, pastors and teacher educators possessed a "God's eye view" of what education is and 

should normatively entail, they would have had no need for theory about education. However, due to the 

fall into sin, no educator possesses such knowledge, and hence has to resort to other means to understand 

and explain the pedagogical situation as a reality. As mentioned above, there was a time in South African 

history of (teacher) education that Christian philosophers of education sought refuge in the construction of 

grand theories of education, i.e. theories that could explain in detail what education entails and in fact 

should (normatively) entail. As also indicated, the current postmodern and post-post-modern zeitgeist is not 

amenable to such an approach anymore, as Olthuis (2012) and Van der Walt (2015) have convincingly 

argued. 

While a grand narrative approach to the understanding and explanation of education is not desirable 

anymore, the converse is also valid. Students of (Christian) education will in all probability have little use 

for lists of Biblical text selections under the headings of (for instance) "the educator", "discipline", 

"learning contents", "curriculum" and so on. Such a "grab bag" of Biblical verses and perspectives will 

arguably not guide them satisfactorily to understand the intricacies of (Christian) education (including 

teaching and learning). 

A third approach is indicated, one that on the one hand possesses the power of a systematic theory while on 

the other hand cannot be construed as a "grand narrative" that attempts to explain in the finest detail 

education as a phenomenon and a process, thereby acting as a virtual cookie cutter for educational practice 

(marked by sameness and a lack of originality; mass-produced). The value of a theory, as Halverson (2002: 

244-5) correctly argued, lies in how well it can shape an object of study by highlighting the relevant issues; 

in other words, how well the theory can serve as a classification scheme in that it provides relevant insights 

into the object that it is applied to. A relevant theory has the ability to bring certain aspects regarding 

education into focus while it allows less relevant aspects to fade into obscurity. In view of this, an 

appropriate theory possesses at least the following four characteristics. It firstly possesses descriptive 

power in that it helps us make sense of and describe education as a phenomenon or process. Second, it 

possesses rhetorical power in that it helps us talk about education, provides a conceptual structure and 

serves as a map of the education world. Third, it possesses inferential power: it helps us make inferences 

about education and shows us where to look for relevant information. Finally, it possesses application 

power: it helps us apply our knowledge about education in the real world, among others for pragmatic 

reasons. A theory that complies with these four requirements is capable of gathering together all the 

isolated bits of data about Christian education into a coherent conceptual framework of wider applicability 

(Cohen, Manion & Morrison, 2011: 9). 

The search for a theory that complies with all these requirements has unearthed a theory known as the 

cultural-historical activity theory (the CHAT). Analysis of this theory reveals that although it was first 

conceived in Russia in the period around the 1917 Revolution by Lev Vygotsky and further developed by 

theorists such as Leonti'ev and Engeström (Asghar, 2013: 19-22; Stetsenko & Arievitch, 2004: 476; 

Yamagata-Lynch, 2010: 13, 25-26; Postholm, 2015: 43), it seems to dovetail in several respects with the 

work of Talcott Parsons in the West (Parsons, 1973; 1990; 1996). For purposes of this article, as Wilson, 

Cole, Nixon, Nocon, Gordon, Jackson, Garia and Minami (2013: 1) advised, "the differing formulations [of 

the CHAT could be seen] as expressions of a single family of theoretical commitments". Examination of 
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the CHAT shows that Yamagata-Lynch (2010: 24) is correct in concluding that the CHAT could serve as a 

framework to help identify the boundaries of a complex system such as embodied in the term "Christian 

education" (cf. White, 2012: 14). 

There is, however, the problem of syncretism and/or synthesis to overcome, i.e. the dangers of attempting 

to merge the tenets of a secular theory such as the CHAT with those of a radical Biblical approach to 

education: 

The issue at hand is this: any method of teaching ... that is not saturated with, limited by, and resting upon 

the explicit Word of God, has no right to call itself Christian or Biblical. Moreover, any method of teaching 

. that derives its definition of our problems from humanistic presuppositions, which ignore, compromise, 

alter or downplay the clear teachings of Scripture, and uses methods of treatment based upon such 

presuppositions must be regarded as nonchristian, extrabiblical, and unscriptural (Owen, 2003: 8-9). 

A way has been found out of this predicament, however. In the first place, it was argued that the exponents 

of the CHAT came to the formulation of their theory on the basis of their particular and unique 

examination of reality, a reality created and sustained by the God of the Bible. While their examination did 

not yield results that are in all respects Biblical, such as its bias towards the social, cultural and historical 

aspects of reality, this can be counterbalanced with a Biblical view of reality. Second, CHAT tenets and the 

presuppositions in which they are rooted have been found to be rarely in conflict with Biblical views. This 

will become clear in the discussion below where CHAT views are employed in the context of a Biblical 

view of reality and of education. Third, Christian thinkers are compelled in terms of 2 Corinthians 10:5 to 

"take captive every thought to make it obedient to Christ" (New International Version). This "making 

obedient" of the secular thoughts encapsulated in the CHAT entails a process of life-view and / or 

philosophical and / or religious transformation, as Klapwijk (1989: 48) argued: Christian philosophy (of 

education) often finds itself challenged by ideas that are in themselves not strictly Biblical in origin, 

meaning or impact. When this occurs, Christian philosophy (of education) is called to take a critical stance 

regarding such cultural goods and societal achievements. Within the all-encompassing framework of a 

secular worldview, these achievements are often objectionable, or at least ambiguous. In spite of these 

difficulties, however, the "praxis" of the modern secular world still lends itself to reevaluation and 

reintegration within the Christian "vision for life." This process of "philosophical transformation" is key to 

making secular thoughts obedient to the cause of Christ, and hence also to that of a Christian philosophy of 

education. The Bible, as inscripturated Word of God, is instrumental in this process (2 Tim 3: 16). 

As will be indicated in the next section, the basic contours of the CHAT can be used for purposes of 

expounding a Christian approach to education. Key aspects of the CHAT will be explained in Biblical 

terms in an effort to allow a Christian approach to education to unfold. 

 4. THE CULTURAL-HISTORICAL ACTIVITY THEORY AS VEHICLE FOR EXPOUNDING A 

CHRISTIAN/BIBLICAL PHILOSOPHY OF EDUCATION 

The scope of a journal article imposes two constraints on the discussion: it does not allow for a detailed 

discussion and evaluation of the cultural-historical activity theory (the CHAT) as such; neither does it 

allow a detailed exposition of a Christian Philosophy of Education. This article should therefore be seen as 

a first step of a work in progress. The following outline will nevertheless provide grounds for judging 

whether the CHAT could be regarded as a suitable vehicle for expounding a Christian Philosophy of 

Education. 

"Activity" forms the unit of analysis in the CHAT. All human activities and actions, hence also educational 

activities and interactions (including teaching and learning) are seen as activity systems. An activity is a 

socially constructed and culturally mediated event, procedure or human action (Lampert-Shepel, 2008: 

214). This process is also known as positivisation, i.e. the act of giving shape (positivizing) already existing 

(creational) principles. This process is graphically demonstrated in the following figure: 
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 The educator is the "subject", the person who engages pedagogically with a person in need of guidance 

(e.g. a child - the educand). The educator's activity system (pedagogical engagement) and that of the person 

with whom the engagement takes place are both enabled and constrained by unique contextual conditions 

(indicated by the arrows), such as their historical situation and environment, on the one hand, and by 

individual forces and facts (for instance, birth, sex, temperament), on the other. The educator (parent, 

teacher, pastor, as the case may be) is called to equip, guide, disciple, shape the educand entrusted to his or 

her care (Deut 6:4-9). The Bible abounds with perspectives about this role and function of educators: They 

have to set a Godly example for the children to follow (1 Tim 4: 12; 1 Pet 5:2-4; Mat 5: 19), should never 

put a stumbling block in the child's way (Rom 14:13), should display a giving and generous attitude to 

others, including the child (Mat 24: 34-36); should as educators emulate the example set by Christ (1 John 

2: 6; 13:2-11, Rom 15:1-3; Eph 5:1-2; 1 Cor 11:1; John 15:9-11; 1 John, 3:2-3); love the children deeply (1 

Pet 1:22) and serve them in love (1 Pet 4:9-10; Rom 12:9-10;Tit 3:14; 1 Cor 12:1-31); teach them to be 

obedient (John 14:15; Prov 13:13; 1 John 5:2-3; 1 John 2:3-6; 2 John 6; Isa 48:17-19; Gal 5:13); to love 

their enemies and do good to them (Mat 5:43-47; Rom 12:20), to turn the other cheek (Mat 5: 38-42); to 

withstand and overcome sin (2 Cor 5:17; Ezek 36:25-27); be peacemakers (Mat 5:9); depend on the Lord 

(1 Pet 5:6-7); grow in faith and godliness (2 Pet 3:18); educators have to lead and guide the child to Christ 

(2 Cor 5:15), teach children not to be self-centred 1 Cor 13:5), to be in self-control and apply self-discipline 

(Prov 15:28; Gal 5:22-23). Educators should furthermore understand that they have to rear the children in a 

God-centred way. 

The object or outcome (see Figure 1) of the pedagogical engagement is clear: to prepare the child for the 

love and service of God and fellow-men and to be ready for all good works (The Great Commission and 

the Cultural Commission; also 2 Tim 3: 16; cf. Colson, 2001: 12). The primary objective of the guiding of 

the child must be that the latter knows, believes in, loves, reveres and serves the Lord (Deut 6:6-7; Prov 

4:23; Prov 29:17; Prov 22:6); to be a happy person (Eccles 11:9-10) and to listen to parental instruction for 

his or her own good (Prov 1:8-9; 4:1-4; 6:20-24). 

Although one has to disagree from a Biblical point of view with Stetsenko and Arievitch (2004: 485-486) 

when they claim that activities (i.e. actions, deeds, acts) form "the principal foundation of human life... 

(that) ultimately drives the development of human subjectivity, including the self and the mind, in unique 

constellations for each individual human being and group," it can be agreed that the educator is always also 

embedded in a sociocultural-historical world because he or she is formed from within, out of, and driven by 

the logic of evolving activity that connects individuals in the world, to other people and to themselves. Put 

differently, the educator's engagement with the educand is always socially, culturally, historically and 

otherwise contextualised. Contexts such as the following call for planned action on the part of the educator: 

the educand might occasionally experience affliction and trials (1 Pet 1:6-7; John 9:1-3; James 1:2-4; Ps 

119: 67-68; Heb 12:5-11); be led astray through alcohol and drug abuse (1 Cor 6:19-20; Luke 21:34; 1 Cor 

5:11), and hence experience anger (James 1: 19-20), a lack of self-control (Prov 25:28), bitterness, 

resentment and hate (Eph 4: 31-32), speak out of turn (James 3:1-3); suffer from a guilty conscience (1 Pet 

3: 15-16); experience a fear of death (Ps 23:4) and / or suffer from depression (Ps 42: 5-6). 

The self of the educator as subject is a force that plays an active role in all the processes of education as 

activity system. Although he or she is partly the result of external social and cultural forces, they are also 

active agents who contribute to life in their own ways. Educators are what they make of themselves by 

appropriating culture, thereby making it part of their human functioning and instrument for future 

pedagogical engagement (Stetsenko & Arievitch, 2004: 489). Children and young people depend on the 

guidance and nurturing of more mature people to become what they should and wish to become, and the 

latter are called to attend to the needs of the child (Deut 6:6-7; Ps 51:5; Prov 4:23, Prov 1:8-9; Prov 22:6). 

The educand has to be guided and nurtured to appropriate more than just his or her material history and 

culture. Reality and the human condition consist of more than just these aspects, however; the educand has 

to be "unlocked" in terms of all their human functions, including their religion, faith, ethical orientation and 

view of justice, ability to live and work wisely and frugally, ability to interact with other persons, to be in 

command of their feelings and emotions and to conduct a sensible physical existence (Strauss, 2014: 30). 

http://www.scielo.org.za/img/revistas/koers/v81n2/03f01.jpg
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The concept of "mediated action," "cultural mediation" or "mediating artefact," another key aspect of the 

CHAT (the apex of Figure 1), also reflects the fact that an individual's mental activity is integrated in a 

social, cultural, educational and historical context. All educators employ cultural artefacts such as language 

and signs as aids in attempting to attain pedagogical goals (Postholm, 2015: 45). The term "mediated 

action" is synonymous with "agent-acting-with-mediational-means" (Lampert-Shepel, 2008: 214-215). The 

Bible mentions, for instance, the following mediated actions that the educator could consider: chastisement 

(1 Pet 1: 6-7; John 9:1-3), comfort (Ps 23; 91:1-2), communication (Eph 4:15; 4:29; James 1:19), discipline 

(Heb 12:5-6), giving (2 Cor 8:1-9), imitating Jesus (Rom 8:29-30), loving and serving others (1 John 4: 9-

21), obedience (John 15: 10-17), prayer (Mat 6:9-13), trust (Ps 27:13-14), work (1 Cor 10:31; Col 3:17) 

and setting a good example (Deut 6:4-6). 

Actions exist in relation to the context that is indicated by the triangles near the nadir of the activity system 

(Figure 1). "Rules", "community" and "division of labour" lay the premises and also possible restrictions 

for the educator's goal-directed actions (Postholm, 2015: 45). Through the educator's participation in the 

activities of the community or society, i.e. a collective characterised by co-ordinational, communal and 

collective relationships, the educand begins to understand the rules of acceptable behaviour within the 

community (such as a school, church community or civil society), and how the various tasks have to be 

performed in that particular community. As Stetsenko and Arievitch (2004: 479) concluded, the educand 

then begins to understand him- or herself as situated in clearly defined patterns of social practice. Social 

rules govern the interactions among the members of a community, and division of labour organises the 

division of tasks among the members of the community (Asghar, 2013: 21). Rules include the norms and 

conventions that direct the actions in the activity system. The implication of this is clear in the context of a 

Biblical approach to education: the educand should be guided and nurtured to have an understanding of his 

or her respective roles in the church, the school, the family, the state and in civil society, to have a 

command of the rules governing behaviour in the church and in other societal relationships as well as of the 

division of labour in the church and in other relationships (cf. Rom 12: 4-8; Eph 2:19-22; 4:11-13; 1 Cor 

12:12-31). 

The element "community" (societal and social form of life) refers to all people that share the same goals, 

for instance a church or a school community. This element in figure 1 suggests that the child is shaped by 

social (and other) factors such as interactive experiences with significant others (parents, church educators, 

teachers) and group membership (e.g. the peer group) along with the roles that each performs and the 

positions that they occupy in the church and in other relationships. Individual and social dimensions evolve 

together in the social development of the individual; there is continuity and reciprocity between individuals 

and society (their church community, for example). The individual develops in a process of on-going social 

(and other) transactions and dynamic processes. In this process, he or she develops a relational character 

through participation in the community, despite the shifting and moving patterns of participation (Stetsenko 

& Arievitch, 2004:478-479). In the CHAT - and in this is it dovetails with a Biblical anthropology - the 

educand is not reified as fixed, predetermined and independent of educational and other social processes 

during its upbringing: s/he belongs first to God and is his gift to the parents (Ps 127: 3-5); s/he possesses 

God-given potential, and God requires that parents and other educators rear them in a God-centred and -

honouring manner. The primary objective of child rearing and nurturing is that the child shall know, 

believe in, love, revere and serve the Lord (Deut 6:6-7; John 17: 3; Eph 6: 4). Educators must shepherd the 

child's heart, and not only attempt to correct outward behaviour (Prov 4: 23), and also give instruction to 

the child, not just lay down rules and expectations (Prov 1:8-9). The Holy Spirit works through the Word of 

God to develop spiritual growth and change in the life of the child (John 17:17). 

 5. DISCUSSION AND EVALUATION 

While many of the aspects of a philosophy of education derived from the CHAT may be regarded as 

acceptable in Scriptural perspective, they have - as mentioned - to be augmented and corrected with 

perspectives flowing from a Biblical understanding of reality. For instance, the reality for which a child has 

to be brought up consists of more than just a socio-historical-cultural setting. The heavy emphasis in the 
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CHAT on these aspects of reality, even to the extent that religion is regarded as an aspect of reality, has to 

be counterbalanced by a view of reality that reflects also its faith, ethical, juridical, economic, 

psychological and physical aspects. The same applies for the educator and the educand; they are more than 

socio-cultural-historical beings. The human being is above all a religious being, and has to be treated as 

such. Another shortcoming of the CHAT is that it is silent about forming a child's life view or life concept, 

particularly his or her relation with the triune God of the Bible. 

The CHAT nevertheless offers a useful framework for understanding the tensions that not only exist within 

an activity system such as education, but also those existing among widely different activity systems, such 

as the parental home, the school, the state and the church. Knowing the source of tension is important as it 

necessitates arrangements to harmonise the different interests at stake. The CHAT helps to surface the 

systemic tensions (Asghar, 2013: 21-22) surrounding the guidance and nurturing of children (and other 

educands) and inspires all involved in the pedagogical activity to make arrangements for alleviating the 

tensions. In a way, this viewpoint of the CHAT reflects the twin principles of sovereignty and universality 

(also referred to as enkaptic interwovenness) in own sphere that societal relationships are expected to 

adhere to. 

It is furthermore clear from Figure 1 that in the context of the CHAT an activity system (in this case, 

education) is a unified system constitutive of human social life, interpenetrating and influencing all parts of 

it and never becoming detached or independent of other parts of the system. It is an integrated and 

interrelated system. As Stetsenko and Arievitch (2004: 490) concluded: human subjectivity (educators), 

social relations (with the educand) and material practice (education) all have the same ontological 

grounding. Education as an activity system is not just a matter of simple change, organic growth or 

maturation, a collection of quantitative changes. Its evolvement is a complex process of qualitative changes 

and reorganisation. The development of subjectivity, including of the human mind, is also not just a 

biological process but rather a complex process (Veresov, 2010: 84). A Christian Philosophy of Education 

would be in agreement with these viewpoints. 

Despite having originated in secular contexts, the CHAT has shown promise as an instrument that can help 

convey to current and future educators (such as student teachers) in theoretical-philosophical terms what a 

Christian Philosophy could entail in a postmodern and post-post-modern context. On the one hand, a 

Christian Philosophy of Education based on Biblical perspectives utilising the basic tenets of the CHAT 

(subject, object, mediating artefact, rules, community, division of labour) is sufficiently tentative for it not 

to be mistaken for a grand narrative regarding Christian education, while on the other it is also sufficiently 

compact and coherent for it not to be mistaken for a "grab bag" of Biblical perspectives. A Christian or 

Biblical Philosophy of Education as outlined above could be useful for introducing young parents, 

prospective teachers, caretakers and other educators to the task of educating in accordance with the 

commitments expressed in Christian parents' baptismal vow. 
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CHAPTER 6 PRACTICAL TEACHING OF SCRIPTURES 

Clear Conscience 

Acts 23:1 (TPT): "...My brothers, up to this day I have lived my life before God with a perfectly clear 

conscience." 

A person's conscience acts as their moral compass. It's that small voice in your head that leads you to and on the 

path of what you know is morally right. The issue presents itself when our moral compass is desensitised and 

corrupted by the world, and not aligned to God's Word. When we become born-again, the Spirit of God comes to 

live inside us and He becomes the voice of our conscience. He guides us with accuracy on the path of righteousness. 

Our responsibility is to heed the counsel of the Holy Spirit in every situation. How do we discern that it's His voice 

and not our own, or that of the devil? God will never contradict His Word, so if we are diligent to spend time 

meditating on its truth, we will know if the inner voice we hear lines up with the Word or not. When our way of 

thinking and reasoning is renewed to God's Word, we will have the assurance that our conscience is in agreement 

with His will. If it doesn't condemn us, we will have the boldness to make the right decisions and integrity will reign 

in our lives, and God's peace that surpasses human understanding will act as our umpire - silencing all doubt and 

fear. 

Holy Ghost Power 

Acts 19:6 (KJV): "And when Paul had laid his hands upon them, the Holy Ghost came on them; and 

they spake with tongues, and prophesied." 

Without the Holy Spirit, Christianity is just a powerless religion. But through the indwelling Person of the Holy Spirit, 

our faith in God becomes a thriving, intimate relationship, where our daily co-operation with Him becomes a 

meaningful partnership. It's knowing and experiencing God, through His Holy Spirit, that empowers us to live by the 

law of the spirit - which is life in Christ Jesus - instead of the law of sin and death that religion dictates. When we 

have a revelation of the Person and His power that is at work within us, we will embrace His Presence in our lives 

and become unstoppable for His kingdom agenda. That revelation only comes by the Word of God being alive in 

our hearts and through constant communion with the Holy Spirit. The same way the disciples went out with power 

and authority after the day of Pentecost is the way we should go out: unafraid, full of purpose, and full of the 

mighty power of the Holy Ghost 

Rewards 

1 Chronicles 29:3a (NLT): "And now, because of my devotion to the Temple of my God, I am giving all 

of my own private treasures of gold and silver to help in the construction." 

David's love and devotion for the Lord was so great that he chose to be deliberate in demonstrating his affection. 

That was his intention when he willingly gave towards the building of God's temple from his own personal wealth, 

to see the vision fulfilled. David's actions of love certainly didn't go unnoticed by God. He blessed David abundantly 

for the practical exhibition of his generous heart. Centuries later, this biblical principle still stands strong. When our 

acts of giving are a natural outflow from hearts that are truly grateful to the Lord, they will by no means go 

unnoticed by Him. The size of the gift is immaterial compared to the motivation behind it.God always looks to see if 

our mouths and actions declare what is truly in our hearts. Lip service doesn't impress Him. But when our actions 

follow suit and we unashamedly pour out our wealth and time as a sacrifice to the advancement of His kingdom, 

our reward holds both earthly and eternal significance. 
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Fashioned for Good Works 

Ephesians 2:10 (AMPC): "For we are God's [own] handiwork (His workmanship), recreated in Christ 

Jesus, that we may do those good works which God predestined for us, that we should walk in them..." 

Did you know that just as a motor vehicle is the workmanship of a certain manufacturer, you are the workmanship 

of God? You are the product of God's own handiwork. He made you, and He made you perfectly in His image and 

likeness. God created you to lead a life of victory and abundance, not poverty and sickness. That means there's 

absolutely no lie of the enemy that can deter God's initial plan for your life. All those feelings of insignificance are 

destroyed as you understand His nature is formed in you. As you live in obedience to Him, you walk in His 

predetermined pathway, manifesting His glory in every step. This will cause you to have a significant impact on your 

generation - doing His will and reflecting His goodness - because you are fashioned for His good works! 

Know God 

Philippians 3:10 (NASB): "That I may know [Christ] and the power of His resurrection, and the 

fellowship of His sufferings, being conformed to His death." 

Paul had a radical encounter with the risen Jesus on the road to Damascus that changed his name, his purpose and 

his destiny. Years later he experiences being caught up into the third heaven and shown truly remarkable things 

that inspired him to write 13 (possibly 14) books of the New Testament. In spite of those spectacular encounters, 

Paul wasn't left fully satisfied; if anything, they stirred his hunger for more! Towards the end of his ministry, Paul 

revealed his primary desire and goal was to 'know' Christ more than what he already did! In Hebrew, the word 

'know' is 'yada', meaning an intimate knowledge of a person. As much as we desire to 'know' God, like Paul did, 

God's desire to be known by us is even greater than our own. He isn't satisfied with you being an acquaintance. 

Today, allow an insatiable hunger to know Him more to lead you to an intimate encounter that will change your life 

forever. 

Surrender 

James 4:7 (TPT): "So then, surrender to God. Stand up to the devil and resist him and he will turn and 

run away from you." 

William Booth once said: "The greatness of a man's power is the measure of his surrender". If you ever find yourself 

fighting and striving for victory in a particular area of your life, and you feel the devil is having a field day interfering 

with your affairs, it's time to take a stand. How do we do this? According to the Word, our very first step towards 

victory over the enemy's unauthorised attack on our lives is for us to completely surrender and submit ourselves to 

God. It is imperative that we give Him pre-eminence in our lives. Romans 11:36 says all things begin in God, are 

sustained by Him, and end in Him. So when we submit to Him, we are essentially submitting to the Source of 

everything pertaining to life and victory. Once we get this priority in order, we receive a clear perspective for the 

way forward. This submission clears our path to victory and empowers us to make a stand against the devil, in the 

authority of the Most High God. This is something he simply can't withstand. So the next time you feel 

overwhelmed or harassed by the devil, submit yourself to the presence of your Heavenly Father, and from that 

position of power and protection, resist the devil, and watch him flee from you. 
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Delivered From ALL Fear 

Psalm 34:4 (KJV): "I sought the Lord, and He heard me, and delivered me from all my fears." 

Do you feel fearful of your future or the future of those you love? The Bible shows us that if we continually choose 

to live in the presence of God, fear cannot control us - nor will it have any hold on us. That's because God's perfect 

love casts out all fear. In truth, fear is a spirit that can only thrive where God's presence is not the dominating 

factor. Psalm 34 reminds us that when we seek the Lord with all our hearts, He hears us and responds to us with His 

manifest presence that is rich in His unconquerable love. And we are delivered from ALL fear! In its place, we 

experience the fullness of God's joy and peace with a full awareness of our safety in Him. The moment you begin to 

notice fear threatening to grab hold of your thoughts, run directly into the presence of God. Seek His face, press in 

and remember His promise to you. He will hear you and deliver you from every fear that's trying to prevent you 

from living in perfect peace and joy. 

Living Your New Life 

2 Corinthians 5:17 (KJV): "Therefore if any man be in Christ, he is a new creature: old things are 

passed away; behold, all things are become new." 

Our new life in Christ is one that should be reflected in our day to day choices and activities. This means we find 

honouring God in all things far more important and rewarding than living to satisfy our flesh and natural desires. It's 

true, this sounds easier said than done; but God has given us His Word and indwelling Holy Spirit to enable and 

empower us to overcome any challenge we face. The key is to spend time investing in our relationship with the 

Holy Spirit and the Word so that it can change us to think and act in ways that would bring Him honour. The 

constant conviction of the Holy Spirit helps us confidently develop the new life we have in Christ Jesus. Any 

outward change for good has everything to do with the inner change our cooperation with Him has brought. Today, 

choose to become that much more sensitive to His voice and fully live the new life you have in Him. 

Dealing with Criticism 

Proverbs 13:18 (NLT): "If you ignore criticism, you will end in poverty and disgrace; if you accept 

correction, you will be honored." 

Growing in God includes receiving constructive criticism from those who are mature in the Lord and have our best 

interests at heart. When you accept correction and advice that is given in love, it will sharpen your senses to 

discern things of the Spirit more accurately and develop you to become more like Christ. On the other hand, if past 

disappointment has caused suspicion and mistrust to cloud your judgement, you could see the criticism as being a 

personal, negative attack. Your misconception of correction can cause you to become offended and cynical, which 

only stunts your Christian growth - instead of propelling it. Allow the Holy Spirit to heal your soul from any root of 

disappointment from the past so you can allow trusted friends and leaders to build into your life. The results will be 

abundantly evident and you'll be walking in a new maturity in the things of God that He has prepared and planned 

for your life. 
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Raising our Children 

Lamentations 2:19a (NLT): "Rise during the night and cry out. Pour out your hearts like water to the 

Lord. Lift up your hands to him in prayer, pleading for your children." 

We don't have to pace the floor, anxiously biting our nails, as we dread the different stages society predicts our 

children to go through. Fear is a spirit that does not belong to us and should not be tolerated, especially when our 

children progress into a new stage of development. We have the privilege to stand on the truth and authority of 

God's Word concerning them. Our confidence in His daily wisdom and promises empowers us to love our children 

and positively impact their lives. We can enter His rest with an overwhelming peace, knowing God will direct their 

paths into the destiny He created for them. Remember, you don't need to be a perfect parent to raise godly 

children; just a praying parent, who's dependent on the Holy Spirit's leading regarding the protection and well-

being of your children. 

It is finished 

John 19:30 (NIV): "When He had received the drink, Jesus said," It is finished. "With that, He bowed 

His head and gave up His spirit." 

What powerful words Jesus uttered on the cross: "It is finished!"He succeeded in making a way for all humanity to 

have access to the throne of God. Because of His sacrifice and excruciating pain, He provided us with a solid and 

sure path of redemption. After speaking out those words, the Bible says the veil dividing the holy place from the 

Most Holy was torn in two. This was a sign that the presence of the Most High God was no longer contained in a 

vessel of wood, but would be accessible to anyone who received and acknowledge Jesus Christ as Saviour! The 

curse and bondage of sin that separated us from personally experiencing the tangible presence of God was dealt 

with! Now - through the indwelling presence of God’s Holy Spirit - we can enjoy an unhindered, deep and 

meaningful relationship with our God. Now living vessels of flesh and blood have replaced the one of wood. Those 

words, "it is finished", began the greatest covenant, with better promises - and they sealed it for us for eternity! 

Transformation 101a 

Romans 15:13 (TPT): "And may the power of the Holy Spirit continually surround your life with his 

super-abundance until you radiate with hope!" 

Nothing about the Holy Spirit is aimless or unintentional. Neither is He an abstract symbolism of Christianity. He is 

the third person of the Godhead; a gift freely given to all who accept Jesus Christ as Saviour. His mandate is to 

indwell us to transform us from the inside out. Since He has already given us a brand new spirit, it's our mind, will 

and emotions that need to be influenced by Him to take on the character and nature of God. This transformation 

takes place as we meditate on the Word, fellowship with the Lord, and remain sensitive to obey His voice. When 

we do this, He teaches, guides, comforts and empowers us. The Holy Spirit is the One Who demonstrates God's 

Word with power every time we step out in faith, believing and declaring its truth. Allowing the Holy Spirit to have 

His way in our lives causes us to be pure and powerful vessels, completely unstoppable as we advance the Kingdom 

of God. 
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Be Strong 

Ephesians 6:10 (KJV): "Finally, my brethren, be strong in the Lord, and in the power of His might." 

Did you know that being a child of God means you don't rely on limited, earthly, natural power to overcome in life? 

Since the Holy Spirit lives in us, we are filled with a supernatural power that has absolutely no limitation. As long as 

we remain connected to God, supernatural strength and ability flows from Him to us. Jesus promised His disciples 

that when the Holy Spirit came upon them, through His power they would be enabled to work unusual and 

extraordinary signs, wonders and miracles. That promise is for us today - just as it was for them. Even if in the 

natural you feel weary or despondent, there is a supernatural power available to you that will keep you focused, 

strong and well able to meet any challenge. You can tap into that limitless power of God that's already at work 

inside you. Just ask the Holy Spirit to fill you afresh with His power and, by faith, let it rise up strong and surge 

through you today. 

The Word of God 

Hebrews 4:12 (KJV): "For the word of God is quick, and powerful, and sharper than any two edged 

sword, piercing even to the dividing asunder of soul and spirit, and of the joints and marrow, and is a 

discerner of the thoughts and intents of the heart." 

 The integrity of Gods Word is unquestionable. It contains creative power that is activated and ignited by 

our faith! The sad reality is too many Christians have a far too casual attitude towards the Bible. What a 

shame to have something so dynamic and life changing in your possession and never realise or experience 

its power. The Bible teaches us that as children of God, our reality is not what we can see, feel or touch. 

For us, everything that God says we are and can experience in this life is our reality. For us there is no 

regression, only increase in every area of our lives as the Word transforms us into His image one degree of 

glory at a time. It is our privilege and expected practice to understand and appropriate His Word to our 

personal lives. It matures us, prepares and equips us for life and produces the best quality of character as 

well as healing and blessing in us. Do not take this gift lightly, give it the honour it deserves and it will 

enrich you far above your greatest expectations. 

Intentional Gratitude 

Proverbs 3:9-10 (TPT): "Glorify God with all your wealth, honoring Him with your very best, with 

every increase that comes to you. Then every dimension of your life will overflow with blessings from an 

uncontainable source of inner joy!" 

When we consider the goodness, mercy, and kindness of God - and think about the extent of His proved 

faithfulness towards us - how can we not honour Him with our all? Our God has already blessed us even when we 

didn't deserve it. He gave His precious Son for us, Who willingly died the most humiliating and painful method of 

death in the ancient world, so we could live. How can we ever question the extent of His love and devotion towards 

us? We must not allow ourselves to be unaffected by the power of God that has always been and continues to be 

at work in our lives. When we realise that He is continuously moving on our behalf, how can we not wholeheartedly 

pour out our very best at His feet? When we do, we find His blessing increases and overflows into every dimension 

of our lives - from His source of miracle working power that is inside us. Let's never hold back in honouring our 

Good, Generous God. This is how we intentionally embrace every good thing He does for us. 
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CONCLUSION 
 

Christian education has the unique capacity to assist parents in their God-given mandate to“raise their 

children up in the nurture and admonition of the Lord.” (Ephesians 6:4) This education takes place in the 

context of a biblical philosophy and a Christ-centered curriculum by loving and mature Christian teachers 

who minister to the whole child using Christ-honoring and effective methods. 

 

This study provides a deeper understanding of God’s character and nature and clarifies man’s duty to 

use this knowledge responsibly to fulfill the first and second great commissions (Genesis 1:28; Matthew 

28:19-20). · The teacher, the parents, and student enter a covenant relationship, while, at the same time, the 

individuality of each is respected and preserved. (Ephesians 6:1-2; Luke 6:40) · The learning process is 

reflective, promoting sound, logical reasoning and intuitive thinking on the part of the learner from a 

biblical Christian perspective. (Isaiah 1:18; Isaiah 28:9-10) · Teachers and students produce ideas and 

works that express creativity, value and meaning, contribute to the general good, and are pleasing to God, 

rather than simply consume materials and/or absorb the ideas of others. (II Timothy 2:20-21; II Timothy 

3:16-17) 
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